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CHAPTER I 
INTRODUCTION 
Purpose of the study.-- The basic purpose of the study 
is t o determine the extent to which seniors at selected statew 
supported te a cher preparatory institutio ns in Massachusetts 
are in sympathy with representative instrumentalist thou ght 
with reference to selected social and ethical values. 
Statement of the problem.~w Almost without exception 
educators, and particularly those laboring in the field of 
educational foundations, are concerned with the lack of a 
firm, consistent and knowledgeable commitment to a theory of 
valuation on the part of teachers and those now entering the 
profession. However, few studies have been conducted in order 
to give credibility to this assumption. 
Proponents of contradictory and diverse value s ystems 
are continuously attempting to have their particular views 
propagated in and through the public schools. An observable 
result has been that conflicting social and ethical theories 
are operative within public education in the United Stateso 
It is assumed that the same forces are present in teacher-
preparatory institutions. Students in teacher-preparatory in-
stitutions appear to hold views in the area of social and 
ethical values that are inconsistent and incompatible with 
1/ 
one another:-
In that social and ethical values, their sources and 
their application in educational practice constitute a vast 
and complex area of concern, an exhaustive treatment of the 
subject neither has been proposed nor has been attempted. The 
study is limited to one segment of the larger question. It 
is concerned with providing descriptive data appraising the 
extent to which seniors ~ two state colleges in Massachusetts 
suppor t representative instrumentalist views with reference to 
selected social and ethical valueso 
Justification for the studyo-- In Chapter II it is pointed 
out that while educators are agreed that public education is 
immersed in values there is little consensus among educators 
concerning what should constitute the underlying moral pr in~ 
ciples of the public school. A recent u. S. Office of Bduca-
2/ 
tion-report remarked: 
''A task force of intellectual leaders should 
be organized to produce a clear-cut statement of the 
American ideals and values which should permeate our 
educational enterpriseo. o. 
The further identification and clarification of 
American values and their relationship to the behavior 
of our people should be assigned top priority." 
1/Marjorie Parker, nneveloping Values for a New Era,n Educa-
tional Horizon (Fall, 1961), Po 3o 
2/UoSo Department of Health, Education and Welfare, Office of 
Education, Education for Freedom and World Understanding, U.S. 
Government Printing Office, Washington, D.Co, 1963, p. 11 
~ I 
The writer is in sympathy with the Office of Education 
report. The study is a limited attempt at the n:o o •• further 
identification and clarification of American valuesn among 
the seniors at two state~supported teacher preparatory in-
stitutions in Massachusetts. 
Limits of the studyo-- The present study does not attempt 
to identify the social, cultural, economic, ethnic, reli gious 
and psychological factors which may have influenced the re~ 
sponses of the respondents. It does not attempt to classify 
the respondents either individually or collectively into phil-
osophical schoolso It is a descriptive study aimed at provid-
ing data indicating degree of support of an instrumentalist 
view with reference to selected value conceptso 
Value concepts used in the study.-- The social and 
1 
ethical value concepts- used in the study are representative 
of those associated with instrumentalist thou ght. 
John L. Childs is universally regarded as an instrument-
alist and the value concepts used in the study are those dis-
cussed in his volume Education and Morals. They are: 
(1) Primar y Experience, (2) rnquiry, (3) Open Society, (4) 
Function, (5) Community, (6) Patriotism. 
These instrumentalist values are products of post-scien-
tific cultural emphases. Other, and related disciplines flower-
ing after the 16th and 17th century revolution include Darwin's 
1/0perational definitions for these value concepts are contained 
Tn Appendix Ao 
teaching on evolution, James's biological psychology and 




Socrates expressed concern over the fact that there was 
no one moral code which could be held up as being stable, 
secure, and based on constant and universal principles. 
1/ 
Plato- wrote The Republic and The Laws hoping to set up goals 
2/ 
for moral and social action. Aristotle- was concerned that 
men were by_no means agreed what the young were to be taughto 
He acknowledged that existing practices were so perplexing 
that no one seemed to know on what set of principles educa-
tion should proceed. In our time it remains axiomatic to a 
consideration of social and ethical values that the entire 
3/ 
subject is characterized by ambivalence.-
4/ 
Leo Tolstoy- felt the great sin of education in his day 
to be a lack of societal conviction about what should be 
taught in school. If a river flows at all, Tolstoy noted, it 
must have direction; similarly, if society lives it must have 
T7Robert Ul~ch, History of Educational Thou ght, American Book 
Company, New York, 1950, p. 3o 
~/Aristotle, Politics 8:2. 
3/Theodore Brameld, Cultural Foundations of Education, Harper 
Bros., New York, 1957, p. 13. 
4/Melvin Rader (ed.), A ModernBook of Esthesics, Holt, Rine~ 
hart and Winston, New York, 1962, p. 69. 
1/ 
and end. Tolstoy- stated: 
"The theological tendency struggles with the 
scholastic, the scholastic with the classical, the 
classical with the scientific,. and at the same time 
all these tendencies exist, without one's subduing 
the other, and no one knows what is false and what 
is trueott 
The Greek thinkers lived twenty ... five hundred years before 
Tolstoy, yet the ancients and the Russian social reformer 
shared a similar concern. A century has passed since Tolstoy 
labored but still society laments over the same illo Accord-
ing to Abraham H. Maslow the ultimate and most dangerous 
2/ 
disease of our time is valuelessness. Maslow- has stated: 
uThe state of va:.luelessnesso •• ohas come to its 
present dangerous point because all the traditional 
value systems ever offered to mankind have in effect 
proved to be failures.n 
Gordon W. Allport is in accord with Maslow and he lists 
value theories based on renunciation or asceticism, author-
itarian morality, legal principles, utopia, and utilitarian 
ethics as being among those systems which have failed to 
render the constant and universal principles sought after by 
y 
man. 
By no means is there, or has there ever been, consensus 
among thinkers that constant and universal principles exist 
1/Richard ]o Mueller, trEnter and Leave Freely,u Phi Delta 
Kappan, (June, 1963), 44:436. 
2/Abraham Maslow (edo), New Knowledge in Human Values, Harper 
Broso, New York, 1959, Po V11 0 
~/Ibid., p. 137-8 0 
I ' 
and are waiting to be recognized and perceived by man. 
Abraham Edeflis among the contemporaries who feel that 
there are no ubiquitous moral questions for all men and 
consequently no uniform moral answers. 
Education and Values 
Although consensus relative to an adequate theory of 
valuation has never been reached, there is little doubt but 
that American public education has always been immersed in 
values and that educators have long sought to identify 
2/ 
those values. Half a century ago Henry Suzzallo--remarked 
that nothing so touched " ••• the foundations of educational 
thought in the United States as did a discussion of the 
moral principles in education." Writing in the introduction v 
of a monograph authored by Dewey, Suzzallo stated: 
'·'Nothing can be more useful than for the public 
and the teaching profession to understand their re• 
spective functions. The teacher needs to understand 
public opinion and the social order, as much as the 
public needs to comprehend the nature of expert ed-
ucational service. It will take time to draw the 
boundary lines that will be conducive to respect, re-
straint, and efficiency in those concerned; but a 
beginning can be made upon fundamental matters, and 
nothing so touches the foundations of our educational 
thought as a discussion of moral principles in 
education. n 
!/Abraham Bdel, Ethical Judgment, The Free Press, Glencoe, 
- Illionois, 1955, p. 30. 
' .. --- f 
2/Henry Suzzallo, (ed.), Riverside Educational Monograph as 
- cited in John Dewey, Moral Principles in Education, Houghton 
Mifflin, Boston, 1909, p. x. 
3/Ibid. 
Much of what the early and influential teacher of 
Kilpatrick has said is as applicable today as it was in 1909o 
The public educator needs to understand public opinion and the 
social ordero He needs to determine whether he is to react 
to and transmit that which he finds existing in society, or 
is he to provide leadership in molding public opinion toward 
reconstruction of the social order? 
A recent statement of the Educational Policies Commission 
1/ 
of the NEA- reiterates the view expressed by Suzzalloo The 
statement affirmed that a •• ooqualities encompassed in terms 
like patriotism, good citizenship, morality, and character 
have always been in the forefront of educational objectiveson 
The problem that still remains is how to make these "termsrr 
operational in an open society? 
Educators agree that education is immersed in values but 
there is widespread disagreement over the source of an accept-
able value theory and there is little accord pertaining to 
what forces in society should be instrumental in formulating 
valueso 
2/ 
Joseph McGlade-expressed the view of many educators 
when he noted that during the last half century n 0 ••• the cur-
rents of educational philosophy have been something of a 
swirling eddyon 
1/Educational Policies Commission, Social Responsibility in a 
Free Society, 1963, National Education Association, Washington, 
D. C. , Forward 0 _ 
2/Joseph McGlade, Progessive Educators and the Catholic Church, 
Newman Press, Westminster, 1953, p. 2 0 
1/ 
John Dewey- has addressed himself to the same issue and 
has noted: 
1 ~A surve-Y of the current [.f.93fi' literature of 
the subject Lvalue~ discloses that views on the 
subject range from the belief, at one extreme, that 
so-called 'values' are but emotional epithets or 
mere ejaculations, to the belief, at the other ex-
treme, that a priori necessary standarized, rational 
values are the principles upon which art, science, 
and morals depend for their validity.n 
The Dewey statement is as applicable today as it was in 
1939. Since World War II civilization has undergone such 
momentous changes that its present structure could not have 
;. 
r • 
been accurate l y predicted in 1939. The transformation has made 
a consideration of values more complex as other cultures, some 
new and some old, join those influencing man. 
A survey of more contemporary literature produces are-
sult similar to that held by Dewey. George D. Spindler has 
observed that core values ~n American culture are undergoing a 
2/ 
transition from ntradi tionaP' to rremergentn values o Spindler-
recognized that the shift has serious implications for educa-
tion and that al l educators must unde~and and react to the 
change. Change will continue without regard for personal for-
tune or institutional survival, Spindler concluded. 
1/ John Dewey, nTheory of Valuation," The International Ency-
clopedia of United Science" University of Chicago Press -, Chicago, 
Illinois, 1939, p. lo 
2/George D. Spindler, nEducation in a Transforming American 
Culture,n Harvard Educational Review, (Winter, 1 955), 24: 145-6. 
Educational leaders are aware of the situation but they 
are not clear regarding the role they are to play. The 
y 
Council of Chief State School Officers has noted: 
aThe council believes public education es-
pecially needs wise leadership on the part of state 
departments of education. Should there be mis-
understanding of purpose in a time of ferment and 
confusion, schools might wander down a hundred paths, 
urged this way and that by vested interests, en-
thusiasms of the moment, and the mirage of the quest 
for certainty in school affairs. Here balanced 
judgments and wise choices are sorely needed. We 
call on all citizens •..• to dedicate their energies 
to the development of better understanding of the 
purposes of our system of education ••• oand to 
achieve the bright promise of the schools of Arnerica.n 
The council recognized that there is a continuing danger 
of misunderstanding the purpose of education in an open societyo 
·Recognition of a problem is necessary before any action can be 
taken toward solving it, but recognition is not enough. In 
order for change, growth, to take place reco gnition must mature 
into perception. The unanswered question remains: Are ed" 
ucators to work toward conserving and transmitting from tradition 
the venerable~ or are they to give direction to ever-evolving, 
ever-expanding value theory? 
2/ 
Bdel- has reacted in favor of the latter alternative and 
in so doing has noted that while man streamlines almost every-
thing and turns to the latest model available he makes an ex-
ception in the case of morality. Why, asks Edel, is not the 
1/nResolutions Adopted by the Council of Chief State School 
Officers,tt as cited in The Massachusetts Teacher, (April,l963), 
42:7 0 
~/Edel, OPo cit., p. 23o 
quest for fixity considered a snare and a delusion? 
American educators are faced with a dilemma - are they to 
work toward the development of a public school system that 
primarily conserves and transmits a form of customary moralityt 
or are they to strive for the commitment of public education to 
a reflective morality where values present in society would be 
perpetually rectified and expanded in the light of new ex-
periences? Can educators be satisfied with perpetuating the 
Platonic tradition of describing and transmitting the existing 
value structure or must they foster development of a society 
characterized by an awareness of the necessity for ongoing 
change as the result of commitment to the concepts of value ap-
praisal and reflective morality? 
1/ 
According to Dewitt H. Parker the objective of morality is 
the preservation and fostering of a desired way of life for all 
members of a group with whom identification is possible. John 
2/ 
Dewey defined customary morality as that which placed the standard 
for rules of conduct in ancestral habit; reflective morality he 
termed as that which appealed to conscience, reason or some form 
of thought. 
There exists today, as in times past, value patterns that are 
founded in systems of customary morality and those that au~ ou~Jwths 
1/Dewitt H. Parker, The Philosophy of Value, University of 
Michigan Press, Ann Arbor, 1947, p. 249 
2/Dewey, Theory of Moral Life, Holt, Rinehart and Winston, New 
York, 1960, p. 3. Also Parker, op. cit., p. 258-9. Parker dis-
cusses customary and ideal morality. 
of a reflective or experimental morality. The American 
experiment in free, locally controlled public education 
has provided proponents of diverse value systems with an 
opportunity to have varying moral codes considered by societyo 
A result is that public education 1n the United States has 
no firm commitment to any one system of social and ethical 
values. 
Education and a Theory of Valuation 
In recent times, and in large measure as a result of the 
influence of such men as John Dewey, William H. Kilpatick and 
John Childs much of the current thought in educational phil~ 
osophy has tended to reflect a commitment to the pragmatic 
principles of scientific method. Educators speak of a 
science of education and they call upon their colleagues to 
follow the tradition of the physical scientists and utilize, 
in all problem situations, the scientific method of induction~ 
deduction~experimentation"verification. 
1/ 
Christopher Dawson- is representative of those educators 
who have expressed concern over the pragmatic orientation of 
American public education. Dawson is concerned that public 
education has come to be associated with nationalism, patriot-
ism and the democratic ethic, rather than religious doctrine. 
1/Christopher Dawson, The Crisis of Western Education, Sheed 
and Ward, New York, 196lo Po 79. 
1/ 
Thomas Dubay- is 1n sympathy with Dawson and he charges 
the state with much of the responsibility for what he con-
siders to be a romance, if not a marriage, between pragmatism 
and public education. Dubay has remarked that while man has 
established the state as the primary provider of formal ed~ 
ucation of the young, he has not explained the role of the 
state in any one volume which. might be termed a'to •• oprofessedly 
philosophical analysis of the state 1 s function in educationott 
Duba y is of the opinion that public education in the 
United States is the result of reaction and expediency rather 
2/ 
than intent and design. He- remarked: 
11 It is doubtful that even the staunchest 
advocate of public education would pretend that the 
American movement is the natural flower of a phil-
osophical plant. It is rather a flower of the pres-
sure arising from a pluralistic society.n 
Instrumentalists would tend to agree with Dubay that pub-
lie education in the United States is not the result of a well-
ordered and closely-followed master plano That public educa-
tion has developed in a culture which has given rise to con~ 
trasting attitudes toward the origin and nature of the world? 
and the or~~in,. nature, dutri.es, and destiny of man is supported 
by Childso-
1/Thomas Dubay, Philosophy of the State as Educator, Bruce 
Publishing Company, Mllwaukee, 1959, Po v. 
2/Ibid. 
3/John Chi~ds, American Pragmatism and Educatio?, Henry Holt 
and Company, New York, 1956, Po 313. 
Conflicting opinions over what is the good have re~ 
sulted in cultural confusion and have made more difficult 
the task of preparing te a chers, designing curriculums, and 
developing a philosophy of education for public schools in 
1/ 
the United States. Mueller- observed: 
a •••• the mechanical mixture of incompatible 
values makes a situation explosive~ 
To illustrate: There is the clash between re-
ligious education and education for godlessness; 
between a mass education which prepares man to become 
a functionary in an impersonal industrial mechanism 
and education for independent, humanistic culture; 
be-tween a naturalistic ideal of 'live and let live' 
and a formal discipline insisting on objective order 
and subordination to that order; between conservative 
education intent on conserving values painfully and 
slowly acquired in the pa~t and progressive educa-
tion hailing in the child the better world to come; 
between education for family life and education for 
social service; between older and younger generations 
whose experience and outlook separate age groups more 
radically than ever before.tt 
On several occasions Dewey considered the general 
problem of moral values in education. He, too,. was concerned 
with the incompatibility of existing moral dualisms. He 
considered it to be the job of the school to fuse the diverse 
moral values present in the culture into a functioning whole. 
2/ 
Dewey- stated: 
nThe school has the function of coordinating 
within the disposition of each individual the diverse 
influences of the various social environments into 
which he enterso One code prevails in the familyt 
1/Mueller, op. cito, p. 4. 
2/John Dewey, Democracy and Education, The Macmillan Company, 
New York, 1961, p. 22. Also Dewey, Theory of Moral Life, op. 
cit., p. 5o Spindler, opo cit., in his study supported much of 
what Dewey has asserted here. 
1. 4. 
another on the street, a third, in the workshop or 
store; a fourth, in the religious association. As 
a person passes from one of t h e environments to another, 
he is subjected to antagonistic pulls, split, into a 
being having different standards of judgment and 
emotion for different occasionso The danger imposes 
upon the school a steadying ' integrating officeou 
Dewey recognized that individuals were subjected to the 
influence of varying and sometimes opposing codes of conduct, 
but he did not advocate such a situationo He taught that 
neither an individual nor a society could hold, simultaneously, 
two sets of ethical principles; one for life in school, an~ 
other for life outside of school or in some third environmento 
1/ 
Dewey- believed that as conduct is one, so also must the 
principles of conduct be oneQ 
2/ 
Parker- discussed the lack of constant values in an 
environment, and he concluded that all values, including the 
moral, were ultimately relativeo By way of illustration Parker 
noted that within any American city or rural town there was a 
dichotomy in the value structure. He stated that the observer 
could distinguish between the official morality on one hand, 
and the various class and private moralities on the other. 
Another illustration of the cleavage existing between 
ttoffical morali tya and 1r:flunctional morali tyn is the action taken 
b y the UoS. Supreme Court in the Bible reading in school cases 
of Murray Vo Curlett and School District of Abington Township Vo 
. . • . ..: ·:·. - . .., ~ 
1/Dewey, Moral Principles in Education, op. cito, p. 7. 
2'/.~ewitt Parker, op. cit., p. 266. 
1/ 
Schempp-;:- The controversy rekindled by the high court de-
cision is destined to continue indefinitely. As a result of 
these Bible and prayer cases it has been brought to the sur-
face that there is a dual tradition existing in the United 
States concerning a constitutional commitment to the separation 
of church and state, and the religious heritage of the people~ 
The question is raised: Within the latitude allowed by law 
what is to be the attitude of the public school not only to~ 
ward prayer and religion, but toward moral values in general? 
The school must concern itself with moral values and this 
2/ 
is nowhere serious l y contested. Jacques Maritain- has _stated: 
"Formation in moral life and virtues is an 
essential part, indeed the most important part, of 
the primary aim of education in the broad sense of 
the word. School and college education •••• is bound 
to contribute positively and effi caciously to the 
moral formation of the youtho 11 
3/ 
George Ho Palmer- has noted: 
nso conditioned on morality is the process of 
knowing , so inwrought is it in the very structure of 
the school, that a school might well be called an 
ethical instrument and its daily sessions hours for 
the manufacture of character 0 n 
!/In Schempp and Murray the Court ruled as unconstitutional 
statutes and practices requiring Bible reading and prayer as 
part of the daily opening exercises in public education. 
2/Committee on Modern Philosophies and Education, National 
Society for the Study of Education, Modern Philosophies and 
Education, Fifty-fourth Yearbook, 1955, Par t I, University 
of Chicago Press, Chicago, Po 83. 
3/George Ho Palmer, Ethical and Moral Instruction in Schools, 
Houghton and Mifflin Company, Boston, 1909, Po 29o 
1/ 
Childs- has observed: 
11Whatever objectivity in teaching may mean, 
it cannot mean the absence of values and a point of 
view. These are operative in each and every effort 
to introduce the young to our ways of living.n 
y 
De.wey was clear in his acknowledgement of the close re-
lationship between knowledge and conduct. He considered the 
educative process as one w~th the moral processo Dewey 
criticized n ••• oa narrow and moralistic view of moralsn as 
being responsible for the failure of educators to recognize 
that all the aims and values which are desirable in education 
are themselves moral. 
Dewey and William James are as one ~n their assessment 
of customary morality. Each would replace 11a narrow and 
3/ 
moralistic view of morals 11 with a reflective moralityo James-
characterized the pragmatic method as one of no ••• looking away 
from first things, principles, categories, supposed necessities 7 
and, of looking toward last things, fruits, consequences, 
facts •• o." 
4/ 
James- taught that the pragmatic method stood for no 
particular results, it had no special dogma and was lacking any 
1/Childs, Education and Morals, Appleton-Century, Crofts, !nco, 
New York, 1950 7 p. 12. Also, Childs, American Pragmatisnand 
Education, op. cit., pp. 113~4. 
l_ 
£/Dewey, Reconstruction in Philosophy, The Beacon Press, Boston, 
1948, p. 183. Also Dewey, Democracy and Education, op. cit., Po208. 
3/William James, Pragmatism, Meridan Books, The World Publishing 
Company, New York, 1907, p. 47o 
doctrines save its method of scientific inquiryo Whatever 
was real could be investigated by the scientific method. 
To the experimental mind morals is not an end, but a 
1/ 
means to the good life. As viewed by Childs7 
nThe experimental mind •••• believes that values 
evolve within the course of ordinary experience. They 
have a natural basis and origin because man is a 
creature of interests, and he has to react selectively 
to his surroundings in order to maintain these life 
interestso Men become intelligent about values as they 
become intelligent about their customs.n 
2/ 
Eric Fromm- has understood values in much the same way 
and has stated: 
avalues are rooted in the very conditions of 
human existence; hence that our knowledge of these 
conditions, that is, of the 'human situation,' leads 
us to establishing values which have objective 
validity; this validity exists, only with regard to 
the existence of man; outside of him there are no 
values. a 
Critics of ~xagmatism 
Not all philosophers are as one with pragmatists in 
recognizing man, existence and experience as the source of 
3/ 
moral values. To Paul Tillich- values cannot be derived from 
existence. They must come from the essential nature of man 
and his nature cannot be explained through the terms of the 
pragmatist. To him moral values have their foundation in 
ontolog y and a science of human values is possible only in so 
far as that basis is recognized. 
1/Childs, Education and Morals, op. cit., p. 166-7. 
Philip H. Phenix, (ed.), PhilosoP:hies-Qf Education, 
and Sons, Inc., New York, 1961, p.llo 






Thomistic philosophy is not in sympathy with reflective 
morality and is averse to assigning to man alone the authority 
for determining what is g ood in the moral ordero Thomists 
are not in sympathy with an educational philosophy wherein 
the origin of moral values is believed to be found in man's 
1/ 
experience. Pope Pius XI- stated: 
lfSo today we see, strange sight indeed, educators 
and philosophers who spend their lives in search for a 
uni versal moral code of education, as if there existed 
no decalo gue, no gospel law, no law even of nature 
stamp.e.d_; by God~ on the heart of man, promulgated by 
right reason, and codified in positive revelation by 
God Himself in the Ten Commandmentso 
These innovators arewant to re f er contemptuously 
to Christian education as 'heteronomous, 1 'passive,' 
'obsolXe,' because founded upon the authority of God 
and His holy law. tr 
2/ 
Jacques Maritain- has concluded that if American public 
education is to move ahead it must set itself free from some 
of the influences of pragmatic thoughto Maritain feels that 
aspects of instrumentalism are deterrents to the true inspiration 
1/Pope Pius XI, Christian Education of Youth, National Catholic 
Welfare Conf ere nee, Washington, D. C. , 1929, p. 24-5. 
2/Jacques Maritain, Education at the Cr ossroads, Yale University 
Press, New York, 1943, p. 118. Maritain considered the secon~ 
dary aim of education to be " •••• shaping man to lead a normal, 
useful cooperative life in the community, or guiding the devel-
o pment of the human person in the social sphere, awakening and 
streng thening both his sense of freedom and his sense of ob-
ligation and responsibility.n The ultimate end of education 
n •••• concerns the h uman person in his personal life and spiritual 
pro gress not his relationship to the social environment. n 
("'-
and goal of public education. He criticized the perpetual 
reconstruction of ends as failing to recognize the real art 
of educationo Maritain likened the situation to that of an 
architect who had no clear idea of what was to be built, but 
continued construction in whatever direction made possible by 
1/ 2/ 
the availability of new materials: Maritain- stated: 
nThe pragmatist theory can only subordinate and 
enslave education to the trends which may develop in 
collective life and society, for in the last analysis 
the aims newly arising in such a 'reconstruction of 
ends' will only be determined by the precarious factors 
of the environment to be controlled and the values 
made at each moment predominant by given social con-
ditions or tendencies by the stateo" 
Criticism of experimental morality is not limited to 
3/ 
Thomistso Mueller- has been an outspoken critic of pragmatismo 
He has termed pragmatism a philosophy of despair and has 
charged the pragmatist with defining life as a nperpetual 
4/ 
hurdle race."' As seen by Mueller- the pragmatist has confused 
1/For a consideration of the instrumentalist ends as they apply 
to art and the esthetic experience see Dewey, nHaving an :Ex-
perience,n Art as Experience, Capricon Books, G.P. Putman's 
Sons, Inc., New York, 1958. 
~/Maritain, 0Po cit., p. 17. 
~/Mueller, op. cit., p. 49, 86. 
4/Ibid., p. 74. According to Mueller "the good willa is the only 
unqualified good on earth. It demands that you treat human 
beings as ends in themselves, not merely as means to gratifica~ 
tion of your wishes, desires or pleasures. It can never be 
identical with any particular and conditional purpose and it 
cannot be directly taughto It can neither be prescribed nor 
scientifically known. It is not an object of scientific know-
ledgeo 
2 ( 
the application of science with education of the good willo 
There is science in education, but, according to Mueller, 
1/ 
there is no science of educationo- Science is irreplaceable 
in techno lo g y and is useful in inducing order and discipline 
1n the commerical, industrial and business world, but it alone 
will not bring about an educated society. Real education is, 
2/ 
according to Mueller-;- n •••• infinitely more than an object of 
scientific study.n 
3/ 
With reference to experience Mueller has written: 
ttThe external appearance of experience is not neces-
sarily the source of truth. It may be of untruth 9 de-
ception and errd! ••• experience /ffiaybe] •••• the seat of 
untruth. Experiental barriers Illquently become barri-
cades of mutal misunderstanding. Even open and confident 
truth may be misused, and this experience, in turn, 
makes us cautious, because we have then learned that 
empirical society is not necessarily interested in truth 
at allon 
4/ 
Gordon W. Allport- noted that many contemporary philosophers 
share the view that moral values cannot be derived from natural 
1/For a discussion of aspects this question see Gene D. Phillips 
and Adolph Manoil, ''Appraisal in Education, n Journal of Educa-
tion, (October, 1963,) Volume 146; also, Dewey, Theory of 
ViiUation, op. cit. 
2/Mueller, op. cit., p. 17. 
2/Ibid., Po 79-80. 
4/Maslow, op. cit., p. 137. Also, Alfred J. Ayer, Language 
Truth and Logic, Dover Publications, New York, 1952, Po 106•8. 
Ayer states that ethical concepts are unanalyzable in as mucg 
as no criterion by which their validity can be estab lished are 
availableo 
data nor from scienceo Allport is in agreement. 
1/ 
According to John Kemeny- science can not aid directly 
in locating the origin of moral values, but it can, and does, 
play a prominent role in validating values already held by 
man. 
2/ 
Robert M. Hutchins- has been harsh in his evaluation of 
pragmatism and particularly the pragmatic concept of moral 
values. To Hutchins pragmatism does not meet the definition 
of a philosophy because it has no intelligible standard of 
good or bad. Positivism and pragmatism are classified by 
Hutchins as nanti-philosophieson 
Chauncey Wright considered this objection to pragmatism 
long before it was stated by Hutchins. In a letter written in 
3/ 
1867 Wright- remarked: 
nrf you define the end of philosophy to be the 
attainment of religious objects and truth, then pos-
itivism is no philosophy. The religion of positivism 
is no part of its philosophy 9 but is only a religion 
which consists with its rigid methods and restraintson 
1/John Kemeny, A Philosopher Looks at Science, Do Van Nostrand 
Company, Inc., New York, 1959, pp. 235-6o 
2/Robert M. Hutchins, Conflict in Education, Harper Broso, 
New York, 1953o, p.53o 
3/Edward H. Madden, (ed.), The Philosophical Writings of 
Chauncey Wright, The Liberal Arts Press, New York, 1958, Po 47o 
Hutchins has little regard for the philosophical views 
of Deweyo He is opposed to Dewey's philosophy of education 
and holds in low esteem Dewey's view of the role played by 
scientific inquiry in the establishment and verification of 
1/ 
values:-
According to Hutchins questions relative to the good life, 
the good society, and the nature and destiny of man do not 
?:/ 
loan themselves to scientific inquiry. Hutchins concluded: 
uThese questions and others like them are not 
susceptible of scientific investigation. On some 
aspects of them science can shed some light, and such 
light should be welcomed. But these questions do not 
yield to scientific inquiry. Nor do they become non-
sense, as the logical positivists would have us believe, 
because they are not scientific." 
Moral Values and Religious Values 
Moral values and religious values are not synonymous; 
however, it is difficult ~ to engage in a discussion of the 
former without including religion and the influence religious 
3/ 
values have on standards of morality; 
1/Dewey proposed that science is the supreme means of determin-
Ing all valuations with respect to human conduct and nature. 
See Dewey, Theory of Valuation, opo cit., p. 66. 
~/Hutchins, op. cit., p. 79. 
3/Dubay, op. cit., Po 175. In a discussion of religious and moral 
values Dubay defined a religious value as a proposition, naturally 
known or divinely revealed, enunciating a judgment about God, 
man or the relationship between the two. Moral values he saw 
as dealing with the way men ought to or ought not to act in order 
to fulfill the implications planted in his nature and in order 
to reach his supernatural end. Dewey in A Common Faith, Human 
Nature and Conduct, and Theory of Moral Life; discussed the 
pragmatic not~on of religious experience and moral values. All 
values are ineradicably empirical. 
It is a widely held view that American democratic in-
stitutions are indebted to Judaeo~Christian sources. Bert 
1/ 
James Loewenberg- noted: nThe cluster of ideas which make 
up American democracy are not only indebted to Judaeo-Christ-
ian sources but these sources are supernatural in historical 
origin. rr Loewenberg pointed out that basic to American dem-
ocracy was the concept of a fundamental law and a moral order 
not made by man but ordained by God. 
2/ 
Ulich- holds the same view: 
nEthical principles fluctuate with the passage 
of time; however, of all the moral standards that have 
ef f ected civilization none was so persistent as 
Christianity. We think of our civilization as Christ-
ian and our education as directed by Christian spirit.rr 
3/ 
Neil McCluskey, So}., has stated: 
u •••• since natural law theism was the basis of 
our original political consensus and is still com-
monly accepted, it should be reaffirmed as a basis 
for a common program of moral and spiritual value 
in the public schools.n 
Instrumentalists do not deny the influence of religion and 
namely Christianity on American cultureo But those committed 
to experimental morality argue that if our democratic institutions 
1/Nicholas C. Brown (ed.), The Study of Religion in the Public 
Schools An Appraisal, American Council on Education, Washington, 
D. C. , 19 5 7 , p • 8 3 • 
2/Robert Ulich, Fundamentals of Democratic Education, American 
Book Company, New York, 1940, p. 20o 
3/Neil McCluskey, Catholic Viewpoint on Education, Hanover 
House, Garden City, New York, 1959, Po 53o 
ll ' 
are to grow, moral ideals based on a concept of natural or 
universal law must be replaced in favor of those made evident 
through reflective morality. y 
Albert s. Kahn has remarked: 
'~Theories of political organic societies 
such as theocracy, theocratic monarchy, 
and modern forms of totalitarianism and 
theories of society based on metaphysical 
sanctions such as those of St. Augustine 
and St. Thomas provide little opportunity 
for the educational philosopher to exercise 
his talents. Traditionalism, perentiiali~SIJl, 
and essentialism demonstrate conservative 
attitudes toward social process. The 
twentieth-century educational philosopher 
must know and understand these traditions; 
that he need explore them for new insights 
into future responsibilities would seem 
fruitless, particularly in view of the 
many new ideas awaiting examination."' 
Palmer commented that a theoretic knowledge of good y 
conduct had better not be given to children. Palmer remarked: 
nBy exposition of holy laws they £c'hildren7 are 
not nourished, but enfeebled. \~at they need 
is right habits, not an understanding of them; 
to become good persons rather than to acquire 
a critical acquaintance with goodness. tt 
3/ 
Dewey- criticized the identification of the ideal in 
society with a supreme being or a universal law. He at-
tempted to show that values have a natural basis, the 
roots of which could be discovered by exercising thought 
and action. 
!/Albat s. Kahn, Cultural Interaction Between the Comparative 
Bducaterjrand the Educational Philosopher, unpublished Master's 
Thesis, Boston University, 1959, p. 44-5. 
~/Palmer, op. cit., p. 28. 
3/John Dewey, A Common Faith, Yale University Press, New York, 
- 1934, p. 48. 
1/ 
Dewey observed: 
nThe notion that values do not exist in empirical 
fact and that therefore value conceptions have to be 
imported from a source outside experience is one of the 
most curious beliefs the mind of man has ever entertained." 
2/ 
Dewey defined morals as an interaction between cultural 
habitude and human nature and to him the term connoted . growth, 
it meant education. He considered morals as learning the 
meaning of what man is about and employing that meaning in 
action. Dewey saw natural law as not prescribing a standard 
of conduct, but as describing behavior exhibted as a result 
of eventso 
The views of Ulich, Hutchins and McCluskey, while not 
identical, admit of a natural law basis and are reflected in 
a United States publication being used as the basis for the 
moral leadership program conducted by the U.S. military estab-
3/ 
lishmento In a basic publication- used to introduce the pro-
gram it is stated: 
!/Dewey, Theory of Valuation, op. cit., p. 58. 
2/Dewey, Human Nature and Conduct, Random House, The Modern 
Library, New York, 1957, pp. viii, ix, and 280o 
~United States Navy, Bureau of Naval Personnel, Moral 
Leadership, NP 15890, Po7. 
nMoral law often called natural law, does not 
change. It is the very nature of things •• ooit is the 
same law, saying the same thing, to everyone, at all 
times, all over the world. Human law and social 
customs must conform to it, or they are wrong or in-
valid •••• The codified form of the natural law is the 
Ten Commandments. 
This is the law on which the Constitution is 
built, and which it safeguards and expresseson 
1/ 
The government publication- states that the natural moral 
law yields to no human law, no whim or fancy, no pragmatism or 
relativity, and that the entire tradition which brought American 
democracy into being is the tradition evolving from, and 
interwoven with natural moral law~ 
2/ 
The view just cited is not universally accepted, Kahn-
has stated: 
HDemocracy is a human, natural, and secular processo 
It is secular in the sense that its concern is with pub-
lic problems of this world ••• oThis is not to say that 
democracy denies or negates supernatural or transcendental 
ideas. On the contrary, it accepts them with other 
ideas arising out of human experience as possible sources 
for intelligent conduct in human affairs. 
It accepts no ideas about man, nature, society, 
or any particular institution in society as absolute, 
final or immutable. 'Man is the measure of all things, r 
and in this case man means the people or the public. 
Ideas and social programs are validated by public ex-
perience and evaluation." 
The military program in moral leadership came into being 
as a result of questionable actions of U.So prisioners of war 
during the Korean conflict. It was char ged that some American 
_!/!_bid., p.lO o 
2/Albert S. Kahn, ltAmerican Values and Public Sdb.oels,u The 
National Elementary Principals (November, 1962), 42:6-7.,--
prisoners collaborated with the enemy by spying on fellow 
prisoners and denouncing the U.S. as the ag~essor in the con-
flict. Allegedly a contributing factor to suoh actions was 
that the men had no fundamental understanding of, or commit-
ment to, the social and ethical values from which American 
democratic institutions have growno 
Summary and Conclusion 
The views expressed in the preceding pages are repre-
sentative of those found at opposite poles of the philosophical 
sphere. At present public education is adrift in a sea of 
ethical indeterminacy. It has no consistent valuational baseo 
1/ 
Brameld- has remarked that our schools and colleges are fre-
quently not clear about the values they are obliged, presumably, 
to instill in the young. Brameld has stated that American 
public education continues to be preoccupied with conve y ing 
information and training youngsters in skills, and has re-
legated a thorough consideration of values to 11 the educational 
attic. a 
The question is asked: At what philosophical pole, if 
either, or at what degree of latitude are educators to orient 
American public education? Are moral values in public educa-
tion to reflect an experimental morality which advocates adapt-
ation, revision and reconstruction of value concepts when such 
action is made necessary by changes in the social and cultural 
~ 2 9 
1/ 
order? Did Francis Bacon- express the ultimate goal of man, 
and thus education when he wrote: nThe end of our foundation 
is the knowledge of causes, the secret motions of things; and 
the enlarging of the bounds of human empire, to the effecting 
of all things possible.n 
Or, is the moral fiber of public education allied toward 
natural moral law which in principle is unchanging and binds 
2/ 
all men without exception? If so, did St. Augustine- express 
the ultimate goal when he wrote: 
"God shall rule man, and the soul shall rule the 
body, with a sweetness and facility suitable to the 
felicity of a life which is done with bondage. And 
this condition shall there be eternal, and we shall 
be assured of its eternity; and thus the peace of this 
blessedness and the blessings of this peace shall be 
the supreme good.n 
3/ 
Dewey- has remarked: 
nours is the responsibility of conserving, trans-
mitting, rectifying and expanding the heritage of 
values we have received that those who come after us 
may receive it more solid and secure, more widely 
accessible and more generously shared than we received 
ito" 
American public educators must deterririne the context, 
the philosophical orientation, under which this responsibility 
is to be carried outo Are educators to place emphasis on 
conserving and transmitting existing~lue concepts at the 
1/Francis Bacon, 11New Atlantis, n Essays and New Atlantis, 
Classics Club, Walter J. Black, New York, 1942, p. 288. 
2/St. Augstine, The City of God, The Modern Library, Random 
House, New York, 1950, p. 698o 
l/Dewey, A Common Faith, op. cit., p. 87o 
expense of rectifying and expanding moral beliefs; are they 
to treat each with equal vigor; or, is there a third altern-
ative not yet explicit in experience? 
The literature reviewed in this chapter has reaffirmed 
the basic assumptions of the study: 
1. In public education there is a conflict in the area 
of values. The conflict is between some form of 
customary morality and reflective morality. Ed~ 
ucators in the United States are being prepared 
and are functioning in a culture that has harbored 
contrasting attitudes toward the origin and nature 
of the world, and the origin, nature, duties and 
destiny of man. 
2. The roots of public education in the United States 
are not found in a single philosophical plant. No 
one philosophy of education or theory of valuation 
thoroughly permeates public education and is ex-
plicitly felt in all areas of education. 
30 Educators are in disagreement with one another con-
cerning the origin of social and ethical valueso 
The central question is: Are social and ethical 
values absolute having their origin in a theistic 
concept of an unchanging natural law; or, do they 
take root in man's experience, evolve within the 
course of ordinary experience and subjectto ver-
ification only through the scientific method? 
To satisfy the primary purpose of the study one segment 
of the larger question has been isolated. The study has at-
tempted to determine the extent to which selected value con-
cepts are supported by selected respondents in two state-
supported teacher-preparatory intitutions in Massachusetts. 
The value concepts are those associated with instrumentalist 
thought and the respondents are seniors in Westfield and 
Salem, Massachusetts State Colleges. 
J 1 
CHAPTER III 
DEVELOPMENT AND USE OF THE RESEARCH INSTRUMENT 
Basis for selction of techniqueo-- The primary purpose 
of the study was to determine the extent to which seniors at 
selected state-supported teacher-preparatory institutions in 
Massachusetts were in sympathy with representative instrument-
alist thought with reference to selected social and ethical 
values. 
The technique used in the study was determined on the 
basis of: 
1. The type of information desired 
2. Development of a suitable instrument to collect dat~ 
3. Selection of content material for the instrument 
4. Procedure for scoring the instrument 
5. Procedure for validating the instrument 
6o Availability of cooperating institutions and ~n­
dividual respondents. 
7. Procedure for administering the instrumento 
Determining the type of information desiredo-- An extensive 
search of the literature germane to social and ethical values 
was made and the results reported in Chapter IIo A conclusion 
reached was that while many educators, ancient and contemporary, 
are concerned that a theory of valuation be operative within 
our culture and our public schools, little data is available 
to indicate the extent to which any one valuation theory is ac-
cepted by teachers or perspective teachersa 
3 21 
1/ 
Travers- has reported that the discussion of values by 
educators has been primarily theoretical and that few ex~ 
perimental studies have been conductedo 
At the outset of this study it was recognized that no 
exhaustive examination of the question of value theory was 
possible within the limits of one research effort. 
2/ 
According to Travers-: 1t •••• little has been done to de-
termine by careful scientific study the number of values that 
it is convenient to hypothesize. n Consequently it was determined 
that the study should be limited to a consideration of one 
segment of the total questiono 
3/ 
Travers- cited as a major problem in attempting to measure 
values the difficulty of classifying values into a system. In 
the study that problem was recognized and it was determined 
that inquiry would be limited to value concepts readily indent-
ified with instrumentalist thought. 
Instrumentalism was selected because a search of the lit-
erature indicated that this school of thou ght is regarded as 
having made a major contribution to the existing structure of 
American public education. Instrumentalists feel that a dem-
ocratic society will continue to grow in proportion to the ex-
tent to which a pragmatic theory of valuation is accepted by 
the people. 
1/Robert M. Wo Travers, Educational Measurement, The Macmillan 
Company, New York, 1955, Po 306. 
~/Ibid. 
~/Ibid., p. 308. 
All instrumentalists do not think alike on all questions. 
Ebwever, contemporary instrumentalist thought reflects, in 
large measure, the thinking and practices of John Dewey, William 
H. Knpatrick and John Childs. Of the three Dewey is re garded 
as the most orig inal and influential. Childs is frequently 
portrayed in a role similar to that of Plutarch ±n relation to 
1/ 
Aristotle .• - Childs is seen as one who has done much to clarify 
a/ 
and transmit the views of Dewey. Butler- has reco gnized Childs 
as one of the n •••• most loyal exponents of pragmatism today.n 
3/ 
Childs- has identified value concepts he feels are basic 
to the continued growth of a democratic society as: (1) Primary 
Experience 7 (2) Inquiry, (3) Open Society, (4) Function, (5) 
Community, (6) Patriotismo As a result of the search of the 
literature it was concluded that the social and ethical values 
4/ 
cited by Childs and operationally defined- by him were repre-
sentative of instrumentalist thoughto 
The six value categories citea by Childs are among the 
5/ 
eight listed by Remmers and Gage- as being significant in guid• 
ing youth in a democratic societyo 
!/Ulich., op. cit., p. 44o 
2/J. Donald Butler, Four Philosophers and Their Practice in 
Education and Religion, Harper and Row Publishers, New York, 
1957, p. 452. 
l/Childs, op. cit., p. xiii-xiv. 
i/Operational definitions are contained in Appendix A. 
5/H.H. Remmers and N.L. Gage, Educational Measurement and Ev&lu-
ation, Harper and Bros., New York, 1955, p. 375. 
To summarize, instrumentalism and John L. Childs were 
used as a basis for the study because: 
1. Instrumentalism is re garded as being a force function-
ing in public education. 
2. Childs is recognized as being representative of instru-
mentalist thoughto 
3. The value concepts identified and functionally de-
fined by Childs are those usually associated with in-
strumentalist thoughto 
Development of a suitable instrument 0 -~ Phillips and 
1/ 
Manoil- have pointed out that the extent to which value con-
siderations can be measured as a result of quantitative and 
statistical analysis as opposed to appraisal is open to ques-
tion and further exploration. 
2/ 
Elliott and Foshay- have reported that empirical re-
search in the area of values is suspect for many because it 
attempts to apply scientific methods to human beings. 
3/ 
Kemeny- is of the opinion that value statements cannot 
be verified through scientific research and quantitative an-
alysis. 
!/Phillips and Manoil, OPo cit., pp. 3wl3. 
2/David L. Elliott and Arthur W. Foshay, rrcurriculum Planning 
and Development, a Review of Educational Research (June, 1963), 
33: 233 0 
~/Kemeny, op. cit., pp. 23~243. 
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1/ 
However, Walker acknowledged that there is value in 
determining how an individual or a class of respondents rank 
in respect to various faculties including values. 
In appreciation of the views just cited it was determined 
by the writer tha t a descriptive study would be undertakeno 
An instrument would be developed that would indicate the extent 
of a greement with instrumentalist thought in the v a lue areas 
under considerationo 
2/ 
Berry- followed an approach similar to that used here 
and although the content field of the two studies is not the 
same there are similarities in method. 
Prior to the initial tabulation of the finding s of the 
3/ 
study a conference was held with Fleisch- and she concurred 
that the descriptive study undertaken and the method to be used 
in reporting the findings were sound. 
It was decided b y the writer that the instrument would be 
developed as a nReaction ... Response Questionaire. n The instru ... 
ment would be a collection of statements to which the respondent 
would be asked to indic a te level of a greement or disagreemento 
It would be constructed so that it adequately reflected the 
1/Helen Walker, Elementary Statistical Methods, Henry Holt and 
Company, New York, 1943~ p. 59. 
~/G.W. Berry, A Study of the Roe of the Supervising Elementary 
School Principal in the Organization for Administration in 
Selected Cities and Towns of Massachusetts, Unpublished Doctoral 
D1ssertation, Boston University, 1960 0 
3/Sylvia Fleisch, Boston Uni versity Statistical and Research 
Services, a personal interview with the writer on May 13, 1964. 
thought 0£ Childs in each of the six value concepts under 
consideration. 
1/ 
statements balanced over the six value coneptso 
Ultimately the instrument contained 65 
Initially 108 statements were prepared, but on the best 
2/ 
judgment of the writer the number was trimmed to 65~ Howie 
noted that the number of items on a questionaire is not as 
significant as the content of the itemso 
On the final instrument the items were divided among the 
six value concepts under consideration. Table 1 indicates the 
number of separate items used to treat each value concept. It 
also indicates the group of items in the instrument devoted to 
each value concepto 
Table 1. Item Numbers Reflecting Each Value Concept 
Value Concept Item Numbers 
1 
Primary Experienceo. o o 001-015 
Inquiryo••o•••••••o•oo016~029 
Open Society •••• oooo•o030•038 
Function ••••• o•••••••o039w050 
Communityo•••o•••o•oeo051•056 
Patriotism.o•••o•••••o057~065 









lXppendix B contains a copy of the Instrument. After each separate 
item a table has been inserted indicating the extent to which the 
respondents were in support of the value concept treated in the 
i temo 
2/Marguerite Howie, ncriteria for Sensitivity to the Significance 
of Value-goals to the Culture-moulding Process of Teachers iri 
Negro Colleges,n Unpublished Doctoral Dissertation Outline, 
Boston University, 1 960o Mimeographedo 
~· 3 ~· 
Childs subdivided the value concepts into several sub-
cate gories and in the instrument items were included reflec-
ting each subcategory. Table 2 lists the subdivision of each 
value concept and it indicates the number of items used in the 
instrument to reflect each listed subdivisiono 
Table 2. Number of Items Devoted to Each Value Concept Sub-
division 
Value Concept Subdivision 
1 
Primary Experience 




of Democracyoo•••·••oo••••••••••o••••••••oo•• 3 
The School and the Cultivation of Mind .••••• o.o 3 
Experience and Meaning •••. oo•••••oo•••••o•o•••• 2 
Experiment and Meaning •••.••••••••• o•·········· 4 
The Nurture of Mindoo•·•o•••··············•·•o• 3 
Inquiry 
Group Nurture and Individual Growtho••••o•••••o 2 
Empirical Method and the Nurture of the 
young.o••••••••••••••••o••••••••••••••••••••• 2 
Experimental Inquiry and Patterns of Thought... 2 
The Seat of Intellectual Authority •• o•·····•••• 3 
Experience and Moral Standards................. 2 
Empirical Method and the Search for Causes •••• o 1 
Morality and the Socialization of Inquiryo····· 2 
Open Society 
Education for Human Freedomo··················· 3 
Democratic Education and Established Insti-
tutional Forms ••••••••..••.•...••• o•••o•••••• 2 
Democrac y and the Legalization of Revolution... 2 
The Morality of Due Process ••••••• o••••·······• 2 
(concluded on next page) 
Table 2o (concluded) 
Value Concepts Subdivision 
1 
Function 
The Organic Nature of Culture •••.•••.•••.•• 
A More Functional Americao••••••••••••••••o 
A Nation of Freehold Farmers.oo•••oo•••••o• 
Private Enterprise in the Economy of Self~ 
sufficient Farms •••••••• o••••••••••••o••• 
Old Faiths and New Conditions of Lifeo•···o 
Democratic Values and a Functional Society. 
Community 










School •••••••• •••••••••••••o•••••o••ooooo 3 
Private Religious Schools and the Morality 
of a Free Society •• o•··············o•o••o 2 
The Democratic Community and the Private 
Secular Schoolo••••••••••••••••••••o••••o 1 
Patriotism 
Re-ordering of the Patterns of American Life 3 
Education for Citizenship and Freedom.oooooo 2 
Education and the Making of an Americano•••• 3 
Education and the Struggle for a Democratic 
World Civilizationo•••••••o••••••••••••••• 1 
ReactionNResponse procedureo-- Six categories were pro-
vided for each of the 65 items. Each respondent was asked to 
indicate extent of agreement or disagreement with the separate 
statements by checking one of the response categories. A 
1/ 
modified version of the Likert metho~ and the Bell School 
3 9 
1/Rensis Likert, ttA Technique for the Measurement of Attitudes, n 
Archives of Psychology, Volume 22 1932. (As cited in Victor Ho 
Noll, Introduction to Educational Measurement, Houghton Mifflin 
Company, Boston, 1957, PPo 291-4.) 
1/ 
Inventory- was used. The choices indicating a g reement were 
identified as: '"Strong Support,'·!: ''Moderate Support,tt nslight 
Support. n Choices indicating disagreement were identified as: 
ttSli ght Opposition, n ttModerate Opposition,n astrong OppositioHott 
. 2/ 
A separate answer sheet- listing the response cate gories 
was attached to each copy of the instrument. For further conw 
venience capital letters in alphabetical sequence beginning 
with Letter aNt were substituted in column headings for the more 
leng thy terms identifying the response categorieso 
On 54 of the 65 items response cate g ory nAn designated 
the instrumentalist position. On the remaining 11 items re-
3/ 
sponse category nFn represented the instrumentalist view: 
4/ 
reversal technique was used in the Bell School Inventory 
5/ 
The 
and Fleisch recognized it as a valid technique. 
Scoring the instrument.-- Originally it was int e nded that 
numerical equivalents would be assigned to each of the six re-
sponse cate gories. A numerical scale ranging from plus five 
for strong support to zero for strong opposition was contemplatedo 
1/Jo Wayne Wri ghtstone, Joseph Justman and Irving Robbins, 
Evaluation in Modern Education, American Book Company, New York, 
1956, PPo 370-1. 
~/Appendix B includes a copy of the answer sheet. 
3/Item numbers where the reversal technique was used were: 
005, 011, 030, 032, 033, 03J, 038, 047, 048, 053, 061 0 
~/Wri ghtsone, ibido 
5/Fleisch, ibi~o 
1/ 
Further rese arch indicated t hat Kemeny -questioned 
2/ 
technique for this type of study. Berry -abandoned the 
~ , 
the 
method in his study. 
Ultimately the consideration of numerical scores was 
abandoned and the instrument was scored by transforming the 
total number of replies in each of the six response categories 
into percentages. 
3/ 
Fleisch -recognized this as an acceptable procedure., 
1/Kemeny, op. cit., p. 154 
~/Berry, op. c1t., p. 45 
~/Fleisch, op. cit. ~ 
4 1 
1/ 
Validity of the instrument.-- Cronbach-has defined 
validity as " · •• the extent to which a test measures what it 
purports to measure.u 
2/ 
Thorndike and Hagen -recognize three categories of 
validity: namely, represent, predict and signify. Predict 
validity is frequehtly associated with aptitude tests in that 
such instruments attempt to predict future conduct, sucess or 
behavior. Predict validity is frequently referred to as 
empirical validity. 
Signify or construct validity is commonly associated 
with psychological tests in as much as such instruments at-
tempt to measure individual traits or qualities. 
3/ 
According to Thorndike and Hagen -represent validity, 
also referred to as rational 9 logical or content validity, is 
essentially rational and judgmental. The present study is 
characteristic of this category of validity. In large measure, 




Cronbach -understands represent validity in much the 
same way as Thorndike and Hagen, however, he identifies it 
as logical validity. Cronbach has defined logical validity 
as follows: 
!/Lee j. Cronbach, Essentials of Psachological Testing, 
Harper and Brothers, New York, 19 9, pp.35-36. 
2/Robert L. ThornHike and Elizabeth Hagen, Measurement and 
- Evaluation in Psychology and Testing, John Wiley and Sons, 
Inc., New York, l96l, p. 162. 
3/Ibid. 
4/Appendix G lists all 65 items in the instrument and indicates 
- the page and paragraph wherein they may be found in 
Education and Morals. 
5/Cronbach, ibid. 
Validity may be established deductively by 
showing that a test corresponds to the de-
finition of the trait intended to be measured • 
••• If we have a clear definition of the trait 
the test is supposed to measure, we can 
examine theitems to see if they conform with 
the definition. 
The present study conforms to Cronbach's definition. 
Appendix A lists operational definitions of the value con-
cepts being examined. It also indicates the source of the 
definitions in Education and Morals. Appendix B is a copy 
of the 65 items us ed in t he i ns trument. Appendix G i n-
dicates the source of each i t em in Education and Morals. 
1/ 
Fleisch -recognized this as an acceptable procedure. 
In a separate effort to further substantiate the re-
present validity of the instrument ~ it was submitted to a 
Jury. In as much as the study was being conducted in 
Massachusetts State ~!leges jury members were selected 
from among the philosophy of education instructors in the 
same institutions. Fourteen individuals, including the 
philosophy of education professors at both Westfield and 
2/ 
Salem, were sent letters of inquiry -requesting that they 
serve as jury members. Ten accepted and they formed the 
jury. 
!/Sylvia Fleisch, Boston University Statistical and Re-
-search Services, a personal interview with the writer 
on May 21, 1965. 
~Appendix C, Letter 1, contains a copy of the letter of 
inquiry sent to selected state college faculty members 
requesting that they serve as jury members. 
Each jury member was sent a copy of the instrument along 
!I 
with information explaining the role of the jury in the 
study and instructions for taking the instrument. 
For purposes of jury verification of each item it was 
determined by the writer that levels of agreement considered 
to be adequate reflection of the instrumentalist position 
would be established as follows: 
1. On the 54 items where the instrumentalist position 
was to be indicated by checking response category 
t•strong Supportn the level of agreement would be 
90 percent in response category ''Strong Supporttt 
or 100 percent between response category '~trong 
Support'' and category "Moderate Support." 
2. On the 11 items where instrumentalist position was 
to be indicated by checking response category 
ttStrong Oppositiontt, the level of agreement would 
be 90 percent between category nstrong Opposition,n 
or 100 percent between response categories nstrong 
Oppostitiontt and ttModerate Opposition.n 
By following this procedure all but six items were 
2/ 
verified by the jury. -The six items not verified were re-
tained in the study, but they remain suspect. 
Subsequently, the instrument was prepared in final form. 
!/Appendix c. Letter 2. 
2/Appendix D, contains an item analysis of the responses 
-made by the jury. The six non-verified items are: 004, 
011, 047, 051, 054, and 028. 
In order to give the writer an~pportunity to familiarize 
himself with the actual administering of the instrument 
arrangements were made to have it taken by a section of under-
!/ 
graduates at Boston University School of Education. By so 
doing the writer was able to get some indication as to whether 
or not the respondents understood the purpose of the study 
and if the printed directions for taking the instrument we~e 
clear. Also, the writer was able to get an indication of 
the actual amount of time necessary to complete the instrument . 
Reliability of the instrument.-- According to Throndike 
2/ 
and Hagen-reliability t• ••• has to do with accuracy and pre-
cision of a measure procedure. Indices of reliability 
give an indication of the extent to which a particular 
measurement is consistent and reproducible. r t 
3/ 
Cronbach -has stated that reliability correlations 
over .80 are uncommon, and the n ••• correlations below 0 60 
are frequently useful for establishing that a relationship 
exists, but when the relation is so imperfect one variable 
does not predict the other very accurately." 
4/ 
Thorndike and Hagen-report that attitude scales using 
either the scaled statements approach (Thurstone Scale), or 
the summed score method (Likert Method) usually have re-
liabilities typically in the .80's. 
1/0n October 29, 1963, sixty-six students in a philosophy of 
- education class instructed by Dr. Mary J. Aschner par-
ticipated in the study. 
2/Thorndike and Hagen, op. cit., p. 160. 
!/Cronbach, op. cit., p. 35-36 
4/Thorndike and Hagen, OPe cit., p. 347. 
Standardized attitude studies with significant reliability 
coefficients are limited; however, a few of the more prominent 
. !/. . will be cited. Allport-L1ndsey-Vernon 1n the1r The Study 
of Values report reliability coefficients of from .73 to .90. 
2/ 
The Kuder Preference Record - Occupation -carries re-
liability coefficients ranging from .42 to .82, depending 
upon the occupation. 
The Scale of beliefs of the Progressive Education 
3/ 
Association -carried a reliability coefficient that ranged 
from .79 to .86. That study dealt with liberal -conservative 
opinions during the depression of the 1930's. It considered 
such issues as labor, economic politics, race, nationalism, 
militarism, and democratic practices. 
Reliability on the present insturment was established by 
performing an :- analysis of variance on the responses of the 
ten jury members, and by doing a split-half, odd-even cor-
relation on the responses of the 387 respondents. All 
statistical work was computed by the Boston University De-
partment of Statistical and Reseach Services. 
The analysis of variance computation resulted 1n a very 
4/ 
high correlation of .93.-
1/Ibid., p. 588. 
2/Ibid., p. 587. 
~¢ronbach, or. cit., p. 372. 
4/J. P. Guil ord, Fundamental Statistics in Psychology and 
-Education, McGraw-Hill Book Co., New York, 1950, pp. 236 ff. 
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1/ 
Using the Pearson Product Moment Correlation Formula,-
the split-half, odd-even coefficient of equivalence of the 
387 respondents was .40. When corrected by the Spearman-
2/ 
Brown Prohecy Formula-the reliability coefficient is .57. 
1~e standard deviation is 15.3. 
The standard error of measurement calculated from the 
3/ 
coefficient of equivalence is 10.3.-
The correlation coefficient of .57 places the reliability 
jJ 
of 1he study well within Guilford's category of ttmoderate 
correlation; substantial rela tionship.' t 
Availability of cooperating institutions.-- In that the 
value concepts under consideration are public questions it 
was determined that the study would be conducted in public 
institutions. 
Initial contact with the state colleges was made through 
5/ 
an interview with Dr. Francis X. Guindon.-The writer discussed 
!/Thorndike and Hagen, op. cit., p. 567. 
'2"/Ibid., p. 179. 
'3'/i"5''((. ' p. 183. 
4/Guilford, ot. cit., p. 165. Guilford lists five general 
- categories or reliability coefficients. The lowest is 
less than .20 and this he terms nslight; almost negligible 
relationship.n The highest is .90 and above, and this he 
terms nvery high correlation; very dependable relationship. "' 
The present stU9y falls within category three (.40 to .70). 
5/Francis X. Guindon, Ed.D., Assistant Director of State 
- Colleges, Massachusetts State Department of Education. The 
first of several interviews with Dr. Guindon was held on 
February 4, 1963• 
with Dr. Guindon the purpose of the study and requested 
his guidance and cooperation in securing the support and 
participation of the several state colleges. Between 
February, 1963, and June, 1963, several conferences were 
held with Dr. Guindon. After careful consideration of the 
proposal, including perusal of sample questions from the 
proposed instrument, Dr. Gruindon agreed to support the 
study and to recommend it to the Board of Presidents of the 
Massachusetts State Colleges. 
The Board of Presidents acted unfavorably and denied 
the request. No formal reason for the denia.l was given 
other than that the Board of Presidents did not choose to 
involve the state colleges in a research project of this 
nature. 
Dr. Guindon continued his support and suggested that 
the writer contact individually four of the nine state 
college presidents. During June, 1963, each of the four 
1/ 
suggested by Dr. Guindon was contacted by letter. 
State College at Westfield and State College at Salem 
b. ' 4 8 
agreed to take part in the study, the other two institutions 
refused. 
During the early fall of 1963 the writer was in contact 
with officials at Westfield and Salem in order to make arrange-
ments to conduct the study at each of the colleges. 
!/Appendix E contains a copy of the letter sent to four state 
- college presidents requesting that they allow their institutions 
to take part in the study. 
Administering the instrument.-- On February 27, and 28, 
1964, the writer visited State College at Westfield and per-
sonally administered the instrument to all 97 members of the 
senior class. Of this number 68 were female and 29 were 
male. 
From April 6 through April 10, 1964, the writer visited 
State College at Salem and personally administered the in-
strument to 327 members of the senior class. Of this number 
240 were female and 88 were male. 
At both institutions the instrument was administered 
during regularly scheduled classes in Philosophy of Education. 
At each institution the same instructor taught all sections 
of the course. 
When all 425 answer sheets from both institutions were 
examined it was found that a total of 38 had not been com-
pleted and they were eliminated from the study. Of that 
number thcee were from Westfield and 35 were from Salem. 
The proportionately large number from nSalem was due tG a conN 
flict in scheduling and as a result one entire section did 
not have time to complete the study. 
49 
The results of the study are based on a total participation 
!I 
of 387 respondents. Of that number 94 were from Westfield and 
293 were from Salem. Of the 387, females numbered 270, and 
males numbered 117. 
!/Appendix F is a summary of the toal number of responses to 
each of the 65 items. The summ~y includes subtctals for 
each of the six response categories. 
CHAPTER IV 
PRESENTATION AND ANALYSIS OF THE DATA 
Treatment of the datao-- The responses of 387 seniors 
from Westfield and Salem State Colleges will be analysed and 
the extent wo which the respondents are in agreement with re-
presentative instrumentalist thought with reference to the 
social and ethical values under consideration will be shown. 
The responses of the participants will be analysed for 
each of the 65 items in the instrument and a group analysis 
will be provided for each of the six value concepts under con" 
sideration. 
The raw data has been converted to percentages and the 
level of agreement with instrumentalist thought will be ~ 
presented in percent. 
The primary objective is to determine the level of agree-
ment with the instrumentalist positiono 
General observations.-- The general observations that can 
be made as a result of perusing the data are manyo Several will 
be cited prior to a more detailed analysis of the datao The 
observations to be cited have been determined from Table 3 which 
shows the total number of items answered in each category by 
some segment of the total number of respondentso It also in" 
dicates the percentage range of the responseso 
~ 5 0 
Table 3. Total Number of Items Answered in Each Response 
Category and Percentage Range of the Responses in 
Units of Five Percent 
Percent Response Categories 
A B c D E F 
~1) (2) (3) ~42 (5) (6) ~7) 
65-70 •••••••• .,0 2 - ... .... 
60 ... 65 •• .,., •••••• 
55-60•••o•o•••o 3 ... 1!4 ..,; 
50 ... 55., •• ., ••••• 0 3 ... - 1 
45-50ooooeo•••• 6 2 
40-45oo•••••••• 4 1 1 
35-40o••o••oooo 2 10 ... ... 2 
30-35 .......... 0 5 15 1 1 
25-30o•••••oo•o 11 20 6 1 3 
20-25o••o••••oo 7 5 11 4 6 
15-20•o••••oo.•o 8 5 24 8 5 6 
l(J~l5o••••o•••• 6 2 15 17 5 7 
05.,..10.oo······· 7 3 8 22 21 18 
OQ-05ooeeo••••O 1 2 1 12 24 29 
Total ••••• o 65 65 65 65 65 65 
Conclusions based on Table 3: 
1. The extent to which the respondents reflect an in-
strumentalist view in relation to the social and 
ethical values under consideration is limited and 
must be qualified., 
2. On no single item did the level of agreement with 
instrumentalist thought exceed 70 percent of the 
total number of respondents. 
3. On only two items did the level of agreement in the 
'tStrong Supportn category exceed 65 percent of the 
total number of respondents., 
5 l! 
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4. On only ni~e items did the level of agreement in 
response category nstrong Support'' ~ exceed 50 percent 
of the total number of respondents. The one item 
in category "F"~ at the 50-55 percent level is a re-
versal, therefore it is counted under nstrong Supporto" 
5o Every response category on each item was selected by 
some segment of the total number of respondents. 
Level of agreemento•- The term level of agreement is 
relative to that which is under consideration. In the study 
it will be understood to mean that on any given item a pre~ 
determined number of respondents reflected an instrumentalist 
viewo 
Prior to defining rrlevel of agreement" more explici t~y~ :c 
attention will turn to a closer examination of the responses 
made in the three support categories. 
All support categories.-- When the three support categories 
1n each item are taken as a single unit 54 of the items show 
50 percent or more of the respondents favoring the instrument-
alist view. When the percentage figure is raised to 60 per~ 
cent the number of items drops to 5lo At 70 percent the 
number of items is 45; at 80 percent it is 30 and at 90 per,.. 
cent it drops to 13. The individual items and the total 
percent of agreement in all three support categories is cited 
in Table 4o 
Table 4. Fifty-four Items Indicating Fifty Percent or More 
Support in the Total of the Three Support Categories 
Percentage Total of Item 
Number Strong Support - Moderate Support - Slight Support 








005 ............ . 







014 •...••...• .,. 
015 ••• 0 •••••••• 
Inquiry 
016ooeeo _e. oe.eooo 
017o••••oeeoeeo. 
018o•eeoeoeeo•• 
019 0 • •••••••••• 
020o e • .. • o .• o • o o • 
02lo•••o••••••• 
022eeo••••••••O. 
024 •...•..... 0. 
025 • ...•.•.••• 0 
026o. ••••••••oo. o 






0 35 .. 0 ••••••••• 
036o••••••••••O. 






















Table 4. (concluded) 
Item Percentage Total of 





















060 •.....•••.• 0 
06lo••o•••o•••o 
062 •••..••• 0 ••• 
063o•••••••oeeo 
064 •..• oooeo.••• 
065o••o•••••••o 
Totals 
50-59 60-69 70-79 80-89 90-100 
(2) (3) (4) (5) (6) 
78 0 4 
62.6 
79o 7 -










Conclusions based on Table 4: 
1. When the level of agreement is 50 percent or more of 
the respondents 54 i terns are included and this is 83 
percent of the total number of 65 i temso 
2. When the l evel of agreement is 60 percent or more of 
the respondents 51 items are included and this is 78 
percent of the total number of items. 
30 When the level of agreement is 70 percent or more of 
the respondents 45 i terns are included and this is 69 
percent of the total number of items., 
4. When the level of agreement is 80 percent or more of 
the respondents 30 items are included and this is 46 
percent of the total number of i temso 
s. When the level of agreement is 90 percent or more of 
the respondents 13 items are included and this is 20 
percent of the total number of itemso 
Support categories strong and moderate.-- When support 
categories nstrong Supportn and t'tModerate Supportn are examined 
together the result is that 42 items show 50 percent or more 
of the respondents favoring the instrumentalist position. When 
the percentage figure is raised to 60 percent the number of 
items drops to 27o At 70 percent the number of items is 17. 
At 80 percent it is eight items and at 90 percent it drops to 
two. The number of individual items and the total percent of 
agreement in support categories "Strong Supportl'f and nModerate 
Support 1t is indica ted by Table 5o 
Table 5. Forty-two I tems with Fifty Per cent or More Support 
in Categor i es nstrong Supporttt and nModerate Supporttt 
Item Pe r centage To tal of 
Number Strong Support Moderate Support 
50-60 60 ... 69 70-79 80-89 90-1 00 
~ 1 ) ~ 2 ) ~ 3) ~ 4) (5) ( 6) 
Primary 
Experience 
001 •........ 0 ••••• 53 0 9 ... ,. ... 
002o••• • ••••• • •• • • .... ... 85o7 ... 
QQ3o. •••o•••••o •o eo. 59 0 3 
QQ4•••••••••o••••o 76 0 1 
QQ5o••••••oeoeeo•e 74.6 ... 
006 • ..•..•••..•. 0 • 92 0 5 
007eo••o•••oo••••• 74. 1 -
009 ••••••••.•••.•• ;.. 84.7 
0 10 ••••.•..••...• 0 67.3 ... 
0 1 3 •..•.. 0 •••••• ~ 0 82.3 
01 4 ••••••••••••••• ... 81 .1 
0 15 • . . .... . •.. . ..• 83o4 
I nquiry 
016 0 •••••••••••• 0 0 ... 70.7 ... 
017o•••••o••••o••• 56 . 7 
020o•••••o•••••• o • 67.6 04 ... 
022. 0 •••••••• 0 •••• 58.5 
024 • •......•.....• 54.9 
025 • •••••••••••• 0 0 77.7 
026 • •...••••••••• () 57 c.O 
028 ••••••••••••••• 56 . 7 ... 
029o•••o•••••••••• ... 70.2 
Open Society 
Q3 l eo•••••••••o••o 68. 1 
Q32 o eo•••••oeoeee o 54.4 
035 •• •....••..••• 0 77.9 ... 
036o • •.••. • ••. • • • o 69.4 
Function 
040•••• eoeo o oae o e• 6 l o7 
041 •.. •••o•••••••• .... 81.6 
042 ••••••••••••••• - 91 0 2 
044oo•••o•••ooeoeo 55.2 "'" 
045 0 ••••••• 0 0 ••••• 59.8 
046o•••• • •••••oeoo 67.6 
050o•••••••o•••• o • 59.9 -
(conc luded on next page) 
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Table s .. (concluded) 
Item Percentage T> t a l of 
Number Strong Support Moderate Support 
58--60 60 ... 69 70-79 80-89 90-100 
~l ) ~2) ~3) ~4) (SJ ~ 6) 
Community 
052•••••••••o o •••• 54 .. 1 
055o•••• o •o••••••o 51 .3 
056o o •o•••••••••• O 64.3 
Patriotism 
057oo••••o•••••••• 81 .. 0 
058o••• ••••••••o•o 58.5 
06 0 ••••••••••• 0 ••• 63.7 
062o • • • • • • • • • • • •· • a 64.7 
063o o. • • • • •. • •. • • o 60 .. 1 
064 ••••••••••••••• 52 . 6 -
065e~e o oooe••••o•• 84 .. 9 ... 
To t a l •••• 15 10 7 8 2 
Conc l usions based on Tab l e 5. 
1 . When the level of ag reement is 50 percent or more of 
the respondents 42 i t ems are inc l ud ed and this is 64 
percent of the total number of 65 items., 
2. When the level of agreement is 60 percent or more of 
the respondents 27 items are included and this i s 41 
pera:rt of the to t a l number of i tern:s.. 
3. When the level of agreement is 70 percent or more of 
the respondents 1 7 items are included and this is 26 
percent of the total number of items. 
4~ When the level of agreement is 80 percent or more of 
the respondents 10 items are included and this is 15 
percent of the total number of itemso 
5o When the level of agreement is 90 percent or more of 
the respondents two items are included and this is 
three percent of the total number of itemso 
nstrong Supporttt categoryo-- When the category nstrong 
Support" is examined alone it indicates that seven items show 
50 percent or more of the respondents favoring the instrument-
alist position. At 60 percent only two items remain and no 
i tern shows nstrong Supporttt from more than 70 percent of the 
387 respondents. 
Between 40 percent and 50 percent an additional eight 
items can be included. Lowering the level of agreement to 30 
percent of the total number of respondents allows 10 more 
items to be included. The total number of nstrong Supportn 
items between 30 percent and 70 percent of the respondents is 
shown on Tab.le 6. 
Table 6o Twenty-five Items Indicating Thirty Percent or More 







003 0 •• 0 ••••• 0 •••• 
Total Percent of Strong Support 
30-40 40-49 50-59 60-69 
(2) (3) (4) 5 
(concluded on next page) 
Table 6 (concluded) 
Item Total lP'ercent of Strong Support 
Number 30-40 40-49 50-59 60-69 
( 1) -c2) ( 3) (4) (5) 
QQ4•••••••••••o•eO 48 0 0 
QQSo o •••••••••ooeo 51 .4 
006 •• .•.••.•.•• 0 •• 67 0 7 
007o•oee o eeooooeoo 42 0 6 ... 
009oo••••••oo••••o 48~8 ... 
Ol O •• oo oo •••••••• o 35 . 1 
0 1 3. 0 •••••• ••••••• 45 0 7 
014o•• •• ••••••••oo 53.2 
0 1 5 • ............. 0 55.5 
Inquiry 
016o•••e•••••••••a 33.3 ... • 
025. 0 •••••••••••• 0 44.4 
03 10 ...•.•••...•. 0. 36.1 
035 . ..... . •.... 0 • • 49.0 
036 0 •• ••••••••• 0 • • 39 o2 
Open Society 
04 1 •••••o•••••o••• 47.8 
042o • ••••••••••••a 69.5 
05Q••o••• • ••••o. oo o 30.2 
Community (None) 
Function 
056o•••••••••••••o 34. 1 
Patriotism 
057•••••••••o••• •o 48.0 
06 0. 0 ••••••••••••• 33 . 5 
062 •... . .•.••...•• 35.6 
063o•••••••••••••o 36.4 
065 • •. . ... . .. . .... 58.6 
To t a l .... 8 4 1 1 
Conclusions based on Table 6. 
1. When the level of agreement is 30 percent or more of 
the respondents 25 items are included and this is 38 
percent of the total number of 65 items~ 
2. When the level of agreement is 40 percent or more of 
the respondents 15 items are included and this is 23 
percent of the total number of itemso 
3o When the level of agreement is 50 percent or more of 
the respondents seven items are included and this is 
10 percent of the total number of items. 
4o When the level of a greement is 60 percent or more of 
the respondents two items are included and this 1s 
three percent of the total number of items. 
Leve~ of Agreement definedo-- For purposes of the study 
levels of agreement will be defined 1n five separate categorieso 
The levels are ranked in descending order from one to fiveo 
Level one is the most reflective of substantial support for the 
instrumentalist position. The succeeding levels move away 
from strong support of the instrumentalist position and as they 
do they increase in the total number of items. When an item 
is first cited, it automatically qualifies for inclusion in the 
total number of itemrs reflecting some degree of support for the 
instrumentalist positiona 
Levels of Agreement one and two indicate '~Strong Agreementn 
with the instrumentalist position. Levels three and four in-
dicate nModerate Agreement:t Level five indicates ttSli ght Agree ... 
mento 
6 0 
Level five, already illustrated on Table 4, includes all 
items where the total of the three support categories is greater 
than 50 percent of the total number of respondentso 
The five levels of agreement are defined as follows: 
lo Strong Agreement • Level of Agreement I: 
A. Those items where nstrong Supporttt is over 50 percent 
of the total number of respondentso 
Bo Those items where nstro~g Supporttt and nModerate Sup-
portn combined is over 80 percent of the total number 
of respondents. 
Co Those items where all three support categories are 
over 90 percent of the total number of respondentso 
2. Strong Agreement - Level of Agreement II: 
A .. Those i terns where nstrong Supportn is over 40 percent 
of the total number of respondents. 
B. Those items where nstrong Supportn and nModerate Sup-
por tn combined is over 70 percent of the total number 
of respondentso 
C. Those items where al l three support categories are 
over 80 percent of the total number of respondentso 
3. Moderat Agreement - Level of Agreement III: 
A. Those i terns where nstrong Support 11 is over 35 percent 
of the total number of respondentso 
B. Those i terns where nstrong Supportn and rtModera te Sup-
porta combined is over 50 percent of the total number 
of respondents. 
C. Those items where all three support categories are 
over 70 percent of the total number of respondents. 
4o Moderate Agreement - Level of Agreement IV: 
A. Those i terns where ttStrong Support'r is under 35 percent 
of the total number of respondents. 
B. Those i terns where 'tStrong Support'r and nModera te Sup-
porta combined is over 50 percent of the total number 
of respondents. 
C. Those items where all three support categories are 
over 70 percent of the total number of respondents. 
5. Slight Agreement - Level of Agreement V: 
A. Those additional items where all three support items 
are over 50 percent of the total number of respondents 0 
6 2 
Strong Agreement -Level of Agreement lo--A total of six 
items are included in this level. On these items the respondents, 
as a group, were in close harmony with instrumentalist thou ght. 
Four of the items were related to the conce p t of Primary Ex-
perience, one with Function and one with Patriotism. The item 
number, the number of respondents and the percent of response 
is indicated in Table 7. 
~ 6 3, 
Table 7. Item Number, Number of Respondents and Percent of 
Respondents in Level of Agreement I 
Item Strong Strong, Strong, 
Number Support Moderate Moderate, 
Over 50 Support Slight 
Percent Over 80 Support 
Percent Over 90 
Percent 
No. % Noo % No. ~ 
~1) ~2) ~3) ~4) ~5) ~6) ~7) 
Primary 
Experience 
0 02 0 •••••• 0 0 0 • 0 213 55.0 332 85o7 353 91.1 
006oeoo••oeooee 262 67.7 358 92o5 372 96 .. 1 
014•o•••oo•••oo 206 53.2 314 81 0 1 361 93 .. 2 





0 42 •••• 0 0 ••••• 0 269 69,.0 353 91 .. 2 373 96o3 
Community (None) 
Patriotism 
065oo•••••o•••• 227 58.6 329 84.9 372 96 0 0 
Conclusions based on Table 7. 
lo There is little :_ evidence of strong agreement with the 
instrumentalist position at this lev.el .. 
2. The degree of support evidenced is centered on the 
value of Primary Experience. 
3. Inquiry, Open Society, and Community did not register 
any agreement at this level. 
4o Item 042 under Function and item 006 under Primary 
Experience rank one and two respectively within the 
54 items showing any level of agreemento 
5. The amount of support given items 006, 042 and 065 
in the total of the three support categories are the 
highest in the study. In the total of the three 
support categories they are the only three items to 
exceed 96 percent of the total number of respondentsv 
Strong Agreement - Level of Agreement IIo-- An additional 
eight items are included at this level raising the total 
64 
number of items in nstrong Agreementn with the instrumentalist 
position to 14o Four items were related to the concept of 
Primary Experience and one each to the value concepts of Inquiry, 
Open Society, Function and Patriotism. The item number, the 
number of respondents and the percent of response is indiated 
in Table 8o 
Table 8. Item . Number, Number of Respondents and Percent of 
Respondents in Level of Agreement II 
Item Strong Strong, Strong, 
Number Support Moderate Moderate, 
Over 40 Support Slight 
Percent Over 70 Support 
Percent Over 80 
Percent 
No. % No. % No. % 
(1) (2) (3) (4) (5) (6) (7 
Primary 
Experience 
004 . ........•.•. 186 48 .. 9 294 76.1 351 90.5 
005 .•...•....••• 199 51.4 289 74o6 312 80.5 
00 7 ••••• •...•••• 165 42.6 287 74.1 328 84o6 
QQ9••oo••••••••o 189 48.8 328 84.7 363 93.7 
013 •.....••....• 177 45.7 319 82.3 361 93.1 
Inquiry 
025 •• .•••.•••••• 172 44 .. 4 301 77.7 346 89.3 
Open Society 
035 ••........... 190 49.0 302 77o9 360 92.8 
Function 
041 . ........... 0 185 47 .. 8 315 81..6 361 93.2 
Community (None) 
Patriotism 
057o••••o••••••~ 186 48o0 314 81..0 360 92.8 
Conclusions based on Table 8. 
1. There is little evidence of strong agreement with 
the instrumentalist position at this level. 
2. The degree of support evidenced is centered on the 
value of Primary Experience. 
1.( 6 5 
3o Community did not register any agreement at this 
level. 
4. Item 004 is a suspect item in that it did not meet 
level of agreement criteria established for jury 
verificationo 
Conclusions regarding ttStrong Agreemento n 
1. There is little indication that the respondents were 
6 6) 
in nstrong Agreementn with the instrumentalist position 
with reference to the social and ethical values under 
consideration. 
2. Of the total number of 65 items in the study, fifteen 
of these fell into the nstrong Agreement't categoryo 
Fifteen represents 23ol percent of the total number 
of items. 
3. Primary Experience was the value concept wherein the 
respondents, as a group, indicated their greatest sup-
port for the instrumentalist position. Nine of the 
15 items in the Primary Experience category are ~n­
cluded at this levelo Nine is 60o0 percent of 15. 
4. In the total of the three support cate gories, seven 
of the nine Primary Experience items included in the 
nstrong Agreementn level received support from more 
than 90 percent of the total number of respondentso 
5. One item out of 14 devoted to the value concept Inquiry 
is included at the nstrong Agreementtt levelo 
6. One i tern out of 9 devoted to the value concept Open 
Society is included at the nstrong Agreementn level. 
7. Two items out of 12 devoted to the value concept 
Function are included at the ttStrong Agreementtt level. 
8. No item devoted to the value concept Community 1s 
included at the nstrong Agreeme ntn leve 1. 
9. Two items out of 9 devoted to the value concept 
Patriotism are included at the nstrong Agreementn 
level. 
10. In the total of the three support categories, 12 of 
the 14 i terns included at the nstrong Agreement It level 
received support from more than 90 percent of the total 
number of 387 respondents. 
Moderate Agreement -Level of Agreement III.-- A total of 
five items are included at this levelo The item number, the 
number of respondents and the percent of response is indicated 
in Table 9o 
Table 9o Item Number, Number of Respondents and Percent of 
Respondents in Level Agreement III 
Item Strong Strong, Strong, 
Number Support Moderate Moderate, 
Over 35 Support Slight Support 
Percent Over 50 Over 70 
Percent Percent 
Noo % No. % No. % 
(1) (2) (3) (4) (5) (6) (7) 
Primary 
Bxpe.rience 
010.o•••G•••••l36 35.1 261 67.4 338 87.2 
Table 9. (concluded) 
Item Strong Strong, Strong, 
Number Support Moderate Moderate, 
Over 35 Support Slight support 
Percent Over 50 Over 70 
Percent Percent 
Noo % No. % No. % 
(1) (2) (3) (4) (5) (6) (7) 
Inquiry 
016•o••o•o••• 129 33 .. 3 274 70 .. 7 352 90.8 
Open Society 
03l••••o••••o 140 36 0 1 264 68 .. 1 315 81 .. 2 




062 ••••••••• 0 138 35.6 251 64o7 315 81.2 
Conclusions based on Table 9. 
lo There is little evidence of agreement with the ln-
strumentalist position at this levelo 
2. The value concepts of Function and Community did not 
register any support at this level .. 
Moderate Agreement -Level of Agreement IVo-- A total of 
21 items are included at this levelo The item number, the 
number of respondents, and the percent of response is indicated 
on Table 10. 
Table lOo Item Number, Number of Respondents and Percent of 
Respondents i n Leve l of Agreement I V 
Item St rong a nd Mode r ate Strong, Moderate 
Number Support Over 50 and Slight 
Percent Support Over 70 
Percent 
No. % No. % 
(1 ) ( 2 ) _ ( 3) 4) (5) 
Primary 
Exper i ence 
QQ l •••••• o •o••••••• 209 53.9 287 74.,0 
003 • ...••• 0 0 •• 0 •••• 230 59 ., 3 293 75 .,5 
I nquiry 
017 ••... 0 •••••••• 0. 220 56.7 295 76.0 
920 . ••.•••...•.•.•• 262 67.6 336 86.,7 
022 o •••o•••o••••••o 227 58 .. 5 313 80.7 
024 •.... () ..... ...•• 213 54.9 297 76 .. 6 
026••••~•••••••••o• 221 57 .o 313 77 .. 7 
028 •.•....•.•....... 220 56.,7 292 75.3 
02 9 •••••••••••••••• 272 70.2 338 87 .. 2 
Open Society (None) 
Func t ion 
040 • •..•.•• 0 ••••••• 239 6L7 304 78.4 
044 •••••.•••••••••• 214 55.2 309 79.7 
045 •. . ••••••••••••• 232 59 .. 8 337 ·.: 36 . 9 
046 .............. . ... 262 67.6 329 84 .. 9 
05 0 • .....•........• 232 59.9 316 8 1 .6 
Community 
052 • •..•.•.. .. . . .•• 210 54. 1 276 71.1 
0 55 . ..............• 1 99 51.3 284 73.5 
056o • • • • • • • • • • • • • • • 249 64 . 3 323 83.4 
Patrio ti sm 
058 0 •• ••••••••••••• 227 58.5 328 84.5 
060 • ..•...........• 247 63.7 307 79.2 
063••••• ••• • • o • • •• o 233 60.1 329 84.9 
064 • . . •••••• 0 •••••• 204 52.6 286 73.7 
Conclusions based on Table lOo 
1. There is considerable evidence of nModera!e Agree -
menta with instrumentalist thought at this level. 
2. There is evidence that many of the respondents were 
1n accord with instrumentalist concepts in the areas 
of Inquiry, Function, Community and Patriotism. 
3. I tem 064 is a suspect item in that it did not meet 
the level of agreement criteria established for jury 
verification. 
Conclusions regarding ttModera te Agreement. u 
1. There is considerable data to indicate that the re-
spondents were, as a groups, in nModerate Agreementn 
with many of the social and ethical values under con-
sideration. Level of agreement IV is the largest 
sing le atea of agreemento 
2. Level of Agreement III included five items and that 
is 7.6 percent of the total number of 65 items. 
3. Level of Agreement IV included 21 items and that is 
3203 percent of the total number of items. 
4o In the total nModerate Agreementn category 26 i terns 
were included and that is 40 percent of the total 
number of i terns. 
5. Three additional items under Primary Experience were 
included at this level. Nine others were previously 
included under nstrong Agreement. It 
6o Eight out of 14 items related to Inquiry were included 
at this level. Eight is 57o0 percent of 14. One 
7.L 
other Inquiry item was included under "Strong Agreement.n 
7. No item was included at this level from the value 
concept Open Societyo One Open Society item was in~ 
eluded under nstrong Agreemento It 
8o Five out of 12 items related to Function were included 
at this level. Five is 41.6 percent of 12. Two 
other Function i terns were included under nstrong Agree-
me nt o u 
9. Three out of six items related to Community were in-
cluded at this le velo Three is 50 percent of six. 
No items related to Community were included under 
"Strong Agreement.tt 
10. Four out of nine items related to Patriotism were in-
cluded at this levelo Four is 44o4 percent o f nlneo 
Two other Patriotism items were included under nstrong 
Agreementon 
Slight Agreement - Level of Agreement Vo-- An additional 
13 items are included at this level. The item number, the 
number o f respondents, and the percent o f response is indicated 
on Table 11~ 
Table 11. Item Number, Number of Respondents and Percent 







012 0 •• .................. 
Inquiry 
018•o••••o••••••••••••• 
019 ••....•••.•.....•.. 0 
021 . .. 0 •••••••••••••••• 
Open Society 
0 32 . .••••••.•..•.•••••• 




049 • ...•••..•••••••.••• 
Community 
054 • .••... 0 •• •••••••••• 
Patriotism 
059o •. • • • • • • • • • .• • • • • • o 
061••••••••••o••••••o•• 
Strong, Moderate and 

















Conclusions regarding nsl i ght Agreement." 
lo There is little data to indicate that the respondents 
were 2n nslight Agreementn with the social and ethical 
value concepts under considerationo 
2o Thirteen additional items are included at this levelo 
Thirteen is 20 percent of the total number of 65 itemso 
3. Two additional items under Primary Experience were 
included at this level. Eleven others were previously 
included 1n the categories rrstrong Agreementn and 
nModerate Agreementon 
4o Three additional i terns were under Inquiry av.e. included 
at this level. Nine others were included in the other 
two categories. 
5. Two additional items under Open Society were included 
in this level. One other item was included under 
nstrong Agreement. 11 
6. Three additional items under Function were included at 
this level. Ten others were included in the other two 
categories. 
7. On additional item under Community was included at 
this level. Three others were included under nModerate 
Agreement. n 
8. Two additional items under Patriotism were included 
at this level. Seven others were included in the 
other two categories. 
Extent of Disagreemento-- On 11 of the 65 items, 50 per-
cent or more of the 387 respondents registered disagreement with 
the instrumentalist view. These items and the extent to which 
there was disagreement in the three support categories, plus 
the level of disagreement in the three opposition catagories 
is indicated on Table 12. 
Table 12o Item Number, Number and Percent of Respondents in 
Support and in Opposition to the Eleven Items Not 
Included in Any Level of Agreement. 
SUPPORT OPPOSITION 
Item Strong Strong Strong Strong Strong Strong 
Number Moderate Moderate Moderate Moderate 
Slight Slight 
No. % Noo % Noo % No. % No. % Noo % 
(1) (2) (3) (4) (5) (6) (7) (8) (9) (10) (11) (12) (13) 
Primary 
Experience 
011. ••••. 42 10.8 106 27.3 166 42.8 39 10.0 134 34o5 221 56.9 
Inquiry 
023 •••••• 65 14o4 117 30.0 185 45.3 67 17.3 146 37.7 211 54o4 
027oe••••26 6o7 64 16o5 108 27.8 152 39.2 218 56o2 279 71 0 9 
Open 
Society 
030oooo•o22 5o6 39 9o9 65 16o6 133 34 0 3 260 68ol 322 83.1 
033 •••••• 2 (5. 6 . 7 57 14o7 88 22.7 150 38. 7 252 65.0 299 77.1 
037o••••o70 18.0 142 36 0 6 190 49.0 5514o2 131 33o8 197 50 0 8 
038 •••••• 26 6o7 88 22 0 7 143 36.9 6717.3 161 41 .,6 244 62.9 
Function 
Ol:J-7 o. o ••• 3 0 7. 7 59 15.1 119 30.6 7719.8 190 48:.;9 268 69.0 
048 ....... 53 14.6 108 27 0 0 168 42.5 52 13.4 133 34.3 222 57 0 2 
Community 
05lo•••••26 6.7 62 16.0 89 22 0 9 164 42.3 253 65.2 298 76o8 
053 •••••• 12 3.1 26 6.7 59 15.2 205 52.9 206 76o4 328 84o6 
Conclusions based on Table 12. 
1. In all items the level of agreement in the three support 
categories was less than 50 percent of the total number 
of respondentso 
2. In five of the 11 items in this category "Strong 
Oppositionn exceeded 30 percent of the total number 
of respondents; these item.s were: 027, 030, 033, 051 
and 053o 
3. In seven of the 11 items in this category the level 
of disagreement in the three opposition cate gories 
exceeded 60 percent; these items were: 027, 030, 033, 
038, 047, 051 and 053. 
4. On two items the level of disagreement in the three 
opposition categories exceeded 80 percent; these items 
were: 030 and 053. 
5. No item related to Patriotism is in the opposition 
category at this level. 
Sixty-five items and leva of agreement.-- Table 4 through 
Table 6 has indicated the level of agreement for each of 
the 54 items where 50 percent or more of the 387 respondents 
indicated agreement in the three support cate gories. Table 13 
lists all 65 items and indiaEes the level of agreement attained 
by eacho 
Table 13. Item Number and Level of Agreement of Each of the 65 
Items in the Studyo 
Agreement Disagreement 
Item Strong Moderate Slight 
Number 
Level Level Level 
I II III IV v 




002 •. .•....•• 1 
003 •......••• 1 
004 . ......••. 1 
005 ••.•...•. 0 1 
006o••••••••• 1 
007 •.......•• 1 
oos •••• o.o•o• 1 
QQ9o••• .. •••oo 1 
010 .•..•.•.•• 1 -
011 •..•..•..• 1 
012 •. ......•• 1 
013o • • • • • • • • • 1 
014 •.....• 0 •• 1 
015 •..•...... 1 
Inquiry 
016•••••ooaao 1 
017 0 ••••••••• 1 
018 ••....•••• 1 
019 ••...•...• 1 
020 •. ..•••••• 1 
021 •..•.••••• 1 
022. 0 •••••••• 1 
023 •.. ....... 1 
024 •......... 1 
025 •.......• 0 1 
026 •..•.•..•• 1 
02 7 •••••••••• 1 
028 •........• 1 
029 •.......•. 1 
(continued on next page) 
Table 13. (continued) 
Item Agreement Disagreement 
Number Strong Moderate Slight 
Level Level Level 
I II III IV v 





0 32 • •.•.••••• 1 
033 .•........ 1 
034 ••• ••••••• 1 
035 •••......• 1 
036 •..•...• 0. 1 
037 •.. .......• 1 
038 ••.......• 1 
Function 
039 ........... 1 
0.40 •• •..••••• 1 
041 . ......... 1 
042 •.••.....• 1 
043 •• ••••••.• 1 
044 . ......•.• 1 
045 •........• 1 
046 •• ••••.••• 1 
04 7 •••••.•••• 1 
048o••••••••o 1 
049 • ....••••• 1 
0500 •••..••.• 1 
Community 
0510 ........• 1 
052 .. ......•. 1 
053 •••••••••• 1 
054 .. ....... 0 1 
055 ••.••••••• 1 
056 •...•...• 0 1 
(concluded on next page) 
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Table 13. (concluded) 
Item Agreement Disagreement 
Number Strong Moderate Blight 
Level Level Level 
I II III IV v 
(1) (2) (3) (4) (5) (6) (7) 
Patriotism 
057 •...••... 0 1 
058 •......... l 
059o••••••••o 1 
060o. • • .. • • • & 1 
061 •.•.•....• 1 
062 ••.•.••••• 1 
063 •....•.•• 6 1 
064••••••o•o•• - ... ... 1 
065o••••••••~• 1 
Total 6 9 5 21 13 11 
Conclusions based on Table 13. 
1. Fourteen of the 15 items related to Primary Experience 
are included in the agreement categories. Nine of 
these are in the nstrong Agreementu category, two 
indicated nModerate Agreementn and two indicated 
nslight Agreement.n Item 11 is included among the 
items indicating 50 percent or more of the respon-
dents in disagreement with the instrumentalist view. 
2o Twelve of the 14 items reflecting the instrumentalist 
view on Inquiry are included in the a greement cate gorieso 
One is included among those in ustrong Agreement,n 
eight are among those in 11Moderate Agreementtt and 
three show r~sli ght Agreement.n Items 023 a nd 027 are 
included among those in the disagreement cate gory. 
3. Five of the nine items devoted to Open Society are 
included among those items where the majority of re-
spondents were in sympathy with the instrumentalist 
view. One i tern is in the "Strong Agreement" cate gory, 
while two others are in the lesser two categories. 
Four items, the most for any sing le value, are included 
among those reflecting disag reement with the instrument-
alist view. 
4. Ten out of 12 items related to Function are included 
in the support categories. Two of these are in the 
nstrong Supporttt category; five re gister 11Moderate 
Agreement,n and three nsli ght Agreementon Items 047 
and 048 are among those in the disagreement cate gory. 
5. Four of the six items reflecting the instrumentalist 
view on Inquiry are included in the a greement cate gories. 
Three are in the ttModerate Support r: t g roup and one is 
included among those in 11Slight Agreement." Two 
othe rs, 051 and 053, are among the 11 in the disagree-
ment cate goryo 
6o All of the nine items devoted to the v alue concept 
Patriotism are among those in the agreement categories. 
Two of the nine are in nstrong Agreement,n five are 
in nModerate Agreement, 11 and two are in "Sli ght Agree-
ment .. 11 
Value concepts and final a greement.-- The responses of the 
participants are summarized in Table 14 according to each of 
the six value concepts under consideration and the final agree-
ment categories. The number of items related to a particular 
value concept in each of the final levels of a greement is cited 
in Table 14. 
Table 14 .. Number of Items in Each Final Agreement Cate gory 
According to Value Concepts 
VALUE CONCEPTS 
80 
Final Primary Inquiry Open Functio n Community Patriotism 
Agreement Exper- Society 
Cate gory ience 
~1} ~2)) ~3) (4} ~5) ~6) ~ 7) 
Strong .......... 9 1 1 2 0 2 
Moderate ....... 3 8 2 6 3 5 
Slight .......... 2 3 2 2 1 2 
Disagreement ... 1 2 4 2 2 0 
Total 15 14 9 12 6 9 
Conclusions based on Table 14.-- Conclusion to be drawn 
from Table 14 have already been cited in the conclusions based 
on Table 1 3o 
Final agreement.-- A total of 54 items met the criteria 
for inclusion in one of the five levels of agreement. Fifteen 
items were included under rrstrong Agreement,n 26 items under 
ttModerate Agreement, rr and 13 items under nslight Agreement. u 
Eleven items did not qualify and have been listed separately 
2n Table 12a The final agreement mtegory, the number of items 
in each category and the percent, based on a total of 65 items, 
is listed in Table 15. 
Table 15. Final Agreement Cate g ory, Number of Items in the 





Number of Items 
in Category 
(2) 
Strong Agreement.a••••••a• 15 
Moderate Agreement •••••••• 26 
Slight Agreement •...••.••• 13 
Disagreement ..••.•••....•• 11 
Total 65 









1. The respondents were not overwhelming in "Strong 
Agreement'' with the instrumentalist posi tiono 
2a The area of _._greatest single support of the instrument-
alist position falls in ·the nModerate Agreement" categorya 
3. A cumulative total of the nstrong Agreementu and 
ttModerate Agreement" categories indicates that on 41 
4. 
i terns the respondents were in at least TTModera te 
Supportu of the instrumentalist view. 
A cumulative total of the three final agreement 
categories indicates that on 54 items a minimum of 50 
percent of the respondents were in sympathy with the 
instrumentalist position. 
SUMMARY 
The responses of 387 seniors from Westfield and Salem 
State Colleges have been analysed and the extent to which the 
respondents are in agreement with representative instrumentalist 
thou ght in the area of selected social and ethical values has 
been indicated. The value concepts under consideration in-
cluded: 
1. Primary Experience 
2. Inquiry 




The instrument developed for sampling respondent commit-
ment to instrumentalist thou ght contained 65 statementso The 
respondents were asked to indicate the extent of their a greement 
with a representative instrumentalist view by checking one of 
the six response categ ories provided. The response cate gories 
were: 
1. Strong Support 
2. Moderate Support 
3. Slight Su pport 
4. Slight Opposition 
5. Moderate Opposition 
6o Strong Opposition 
In 54 of the 65 items response cate gory nstrong Support 11 
indicated the instrumentalist position. In the remaining 11 
items response category 11Strong Oppositionn designated the 
instrumentalist view. 
The number of individual responses for each question and 
ln each of the six response categories was totaled and trans-
formed into percent. The percentage figures were based on 
387, the total number of respondents. All data in the study 
was represented in the form of percent~ 
Cumulative subtotals were made on each of the 65 itemsa 
On each item it was determined what percent of the total number 
of respondents supported the instrumentalist view and what 
percent opposed. An analysis of each of the 65 items is in• 
eluded as Appendix B of the studyo 
Five aLevels of Agreement't were arbitrarily arrived at by 
the writer. Fifty-four of the items in the instrument met the 
criteria for placement in a least one of the five levels. 
The basic criteria for inclusion in the most inclusive 
level of agreement was that the total of all three response 
categories indicating support must exceed 50 percent of the 
total number of respondents. 
Next, the five 11Levels of Agreementn were reclassified 
into three final agreement categories. Ultimately each of the 
54 items being supported by more than 50 percent of the re-
spondents was placed in one of the three final agreement categories. 
The final agreement categories were identified as: 
1. Strong Agreement 
2. Moderate Agreement 
3. Slight Agreement 
In order to more readily express the "Level of Agreementu 
and the final agreement cate g ory tables were developed and 
utilized in reporting the data. The tables were structured so 
that the extent of agreement for each of the six social and 
ethical value concpets under consideration could be easily ident-
ified. 
The 11 items not meeting the criteria for inclusion in one 
of the final three agreement cate gories were reported separatelyo 
CHAPTER V 
CONCLUSIONS AND RECOMMENDATIONS 
Purpose of the studyo-- The primary purpose of the study 
was to determine the extent to which 387 repondents from 
Westfield and Salem, Massachusetts State Colle ges were in 
sympathy with representative instrumentalist thought in the 
area of selected social and ethical values. 
Ultimately the conclusions of this study were drawn at 
three levels of a greement: 
lo Strong Agreement 
20 Moderate Agre e ment 
:3 3. Sli ght Agreement 
The criteria for each of these levels was indicated 1n Chapter 
IV. 
Conclusions.-- The c o nclusions reached are six 1n number. 
1. There is little evidence to indicate that the respondents 
were in strong a greement with representative instrument-
alist views in the social and ethical value conce pts 
under considerationo 
(a) Fifteen of the 65 items used in the study met 
the criteria for inclusion in the strong a gree-
ment cate goryo Fifteen represents 23ol perc e nt 
of the totalo 
) 
]l 
(b) The value concept of Primary Experience was the 
area where the respondents indicated strongest 
support for the instrumentalist positiono Fifteen 
items in the instrument were devoted to Primary 
Experience, nine of those met the criteria for 
inclusion in the Strong Agreement categoryo 
(c) The value concepts of Inquiry, Open Society, 
Function and Patriotism received very little sup-
port at this levelo 
(d) The instrumentalist value concept of Community did 
not receive any support at this level. 
2o There is little evidence to indicate that the res pond-
ents were in serious disagreement with representative 
instrumentalist views in the social and ethical values 
under consideration. 
(a) Eleven of the 65 items used in the study did not 
meet the criteria for inclusion in any of the five 
levels of agreement. This represents 16.9 percent 
of the total. 
(b) The strongest area of disagreement with the in~ 
strumentalist position centered on the value con-
cept of Open Society. Four of the nine items 
structured to reflect the instrumentalist view 
were included among the 11 items in the disagree-
ment cate g ory. 
. "i 
b • 
(c) No item devoted to the value concept of Patriotism 
was included in the disagreement categoryo 
(d) Two items each from the value concepts Inquiry, 
Function and Community were among the 11 in the 
disagreement category. 
(e) One item devoted to the instrumentalist position 
on P'rimay Experience was placed in the disagree-
ment categoryo 
3. There is little evidence to indicate that the respondents 
were in slight agreement with the instrumentalist position 
in the social and ethical value concepts under consideration. 
(a) Thirteen of the 65 items used in the study met 
the criteria for inclusion in the Slight Agreement 
categoryo Thirteen represents 20.0 percent of 
the total. 
(b) Two items each from the value concepts Primary 
Experience, Open Society, Function and Patriotism 
were among the 13 in the Slight Agreement category. 
(c) Three items from the value concept of Inquiry 
were included at this levelo 
(d) One item from the value concept Community was 
included at this levelo 
4
0 
There is considerable evidence to indicate that the re-
spondents were in moderate agreement with the repre-
sentative instrumentalist position in the social and ethical 
value concepts under consideration. 
(a) Twenty-six of the 65 items used in the study met 
the criteria for inclusion 1n the Moderate Agree-
ment category. Twenty-six is 40.0 percent of the 
total. 
(b) The value concepts of Inquiry, Function, Community 
and Patriotism indicate that the respondents 
were in considerable agreement with instrument-
alist views at this level. 
(c) Eight of the 14 items devoted to Inquiry met the 
criteria for inclusion in the Moderate Agreement 
category. Eight is 57.1 percent of 14o 
(d) Five of the nine i terns devoted to Patriotism met 
the criteria for inclusion in the Moderate 
Agreement category. Five is 55.5 per~t of n1ne. 
(e) Six of the 12 items devoted to Function met the 
..;. 
criteria for inclusion in the Moderate Agreement 
category. Six is 50 percent of 12~ 
(f) Three of the six items devoted to Community met 
the criteria for inclusion 1n the Moderate 
Agreement category. Three is 50 percent of six. 
5. At minimum it can be concluded that the 387 respondents 
were in Slight Agreement with representative instrument-
alist views with reference to the social and ethical 
values under consideration. The conclusions are supported 
1n light of the fact that 54 of the 65 items in the study 
met the criteria for inclusio n in the Slight Agreement 
category. Fifty-four is 83.2 percent of 65. However, 
many items qualified for inclusion at a higher level of 
agreement; therefore, it cannot be an unqualified state-
ment that the respondents were in Slight Agreement with 
instrumentalist thou ght in r e ference to the value con-
cepts under consideration. 
6. At maximum it can be concluded that the 387 respondents 
were in moderate agreement with representative instrument-
alist views with reference to the social and ethical 
values under consideration. This conclusion is supported 
in li ght of the fact tha t the 15 items in the strong 
a greement cate gory also met the criteria for inclusion in 
the moderate a g reement categ ory. This raises the total 
in the moderate agreement cate gor y to 41 items. Forty-
one is 63o2 percent of 65o 
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Concluding Statement 
The basic purpose of the study was to determine the 
extent to which seniors at selected state-supported teacher 
preparatory institutions in Massachusetts were in sympathy 
with representative instrumentalist thought with reference 
to selected social and ethical values. In the light of 
limits of the study initially cited in Chapter I, and those 
about to be alluded to in this concluding statement, the 
purpose of the study has been accomplished. 
The conclusions listed in Chapter V indicate the extent 
to which the respondents at Salem and Westfield State Colleges 
were in agreement with the stated 65 items. 
However, there is more that must be said. In the 
opinion of the writer, the study has left many questions 
unanswered and, as one would expect, has tended to raise 
others. 
While keeping in mind the limits of the study at least 
three comments can be made relative to the original state-
ment of the problem. The statement suggested that educators 
are concerned about •tthe lack of a firm, consistent and 
knowledgeable commitment to a theory of valuation on the 
part of teachers and those now entering the profession." 
The study does not indicate that the respondents had 
a firm, consistent and knowledgeable commitment to instru-
mentalism. Furthermore, it did not attempt to determine 
if the respondents were otherwise committed. The study was 
limited to a consideration of selected social and ethical 
values as understood by a representative instrumentalist. 
The problem remains: Do teachers and those now entering 
the teaching profession lack a firm, consistent and 
knowle~geable commitment to a theory of valuation? Inquiry 
in this area must continue. 
The statement of the problem suggested that u'proponents 
of contradictory and diverse value systems are continuously 
attempting to have their particular views propagated in 
and through the public schools. tt Conclusions drawn frem 
the data gathered as a result of the study do not suggest 
that the views of the representative instrumentalist 
position were comparagle to those of the respondents. The 
question remains: To what extent are the proponents of 
contradictory and diverse value ~s·tems attempting to have 
their particular views propagated in ahd through the 
public schools? 
The statement of the problem also suggested that 
1'Students in teacher-preparatory institutions appear to 
hold views in the area of social and ethical values that 
are inconsistent and incompatible with one another.n The 
results of the study cannot be used to support the con• 
tention that the respondents, as a group, hold views in 
the area under consideration that are inconsistent and 
incompatible with one another. However, neither do the 
results indicate the opposite - that the views of the re~ 
spondents are consistent and compatible. Further inquiry 
would have to be undertaken before any significant con~ 
elusions could be drawn in this regard. 
The justification for the study states that the effort 
has been " a limited attempt at the ' ••• further identification 
and clarification of American values among the seniors at 
two state-supported teacher preparatory institutions in 
Massachusetts.' ., Further clarification of the "'limited"' 
characteristics of the study are necessary. By indicating 
what the instrument did not measure and what the study did 
not consider, does not detract from the total significance 
of the overall effort. Rather, it tends to put the re-
sults in proper perspective and to indicate areas fo r 
further inquiry. 
As structured, the instrument was a tool to enable 
the writer to gather data by means of a reaction-response 
technique. Reaction-response was all that was called for. 
No effort was made to validate the responses by using 
other techniques such as the behaviorial situation. No 
effort was made to inquire into the personal backgrounds 
of the 387 respondents in order to relate in some way 
their prior experiences with their responses. No detailed 
study was made 6f the courses in philosophy of education 
offered at Salem and Westfield. No effort was made to 
determine if the program of study at the two institutions 
had an influence on the views of the respondents. 
With reference to the instrument itself, severa l 
questions might be asked. To what extent were the respon-
dents familiar with instrumentalism as represented in the 
study? To what extent were the respondents conversant with 
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the vocabulary and the terms used? To what extent did the 
length of the items tend to confuse the respondents rather 
than set the stage for reflective responses? 
The six conclusions listed in the study are themselves 
the source of more questions and could be used as the point 
of origin for further research. Conclusions one and two 
indicate that students were nei~her in strong agreement nor 
in serious disagreement with representative instrumentalist 
views. Questions that immediately come to the fore are: 
Why did the value concepts of Inquiry, Open Society, 
Function and Patriotism receive little support at the strong 
agreement level? What are the views of the respondents 
relative to the value concepts under consideration? Did 
the respondents view the items as reflecting basic value 
commitments? Are these value concepts, as Childs has 
suggested, the most basic to a democratic society? 
Conclusions five and six indicate that the respondents 
were, at minimum, in slight agreement with the representative 
instrumentalist position, and, a~ maximum, in moderate 
agreement. What of significance can be inferred from these 
conclusions? Does it indicate that the respondents were 
not familiar enough with the concepts under consideration 
to react more consistently, even if that reaction was in 
the area of disagreement? Does it indicate that the re-
spondents were not conversant with the vocabulary used by 
the representative instrumentalist? Does it indicate that 
the ite~ tended to be too obscure, not clear, or too long? 
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Does it indicate a hostility or a feeling of rebellion 
against the study and the type of value concepts under 
consideration? Are conclusions five and six valid in-
dicators of the reactions of the respondents to the 
six value concepts? 
In view of all that has been said above it seems 
appropriate to take another look at the basic assumptions 
of the study. They are as follows: 
1. In public education there is a conflict in the 
area of values. The conflict is between some 
form of customary morality and reflective morality. 
Educators in the United States are being prepared 
and are functioning in a culture that has harbored 
contrasting attitudes toward the origin and 
nature of the world, and the origin, nature, 
duties and destiny of man. 
2. The roots of public education in the United 
States are not found in a single philosophical 
plant. No one philosophy of education or 
theory of valuation thoroughly permeates 
public education and is explicitly felt in all 
areas of education. 
3. Educators are in disagreement with one another 
concerning the origin of social and ethical 
values. The central question is: Are social 
and ethical values absolute having their 
origin in a theistic concept of an unchanging 
natural law; or, do they take root in man's 
experience and subject to verification only 
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through the scientific method? 
The study did not shed any new light on basic assump-
tion one. Within the limits of the study as proposed and 
as conducted basic assumption one must remain just that, 
an assumption. The results of the study do not tend to 
support the assumption that "the conflict in the area of 
values ••• is between some form of customary morality and 
reflective morality." The results of the study have sug-
gested to the writer that educators and those responsible 
for preparing teachers might give more and continued 
consideration to alternative philosophical views relative 
to t~the origin and nature of the world, and the origin, 
nature, duties and destiny of man." 
The study has not resolved the question raised in 
basic assumption two. However, taking into consideration 
the limitations already considered, it has tended to in-
dicate that the respondents were not personally committed 
to the rpresentative instrumentalist position. 
The conslusions based on the results of the study are 
more closely tied to basic assumption three than to either 
of the other two. The conclusions indicate that the re-
spondents were not as one with thr representative instru-
mentalist position suggested by the instrument, and there 
is some measure of support for the assumption that '~d­
ucators are in disagreement with one another concerning the 
origin of social and ethical values.u It is in this area 
that they study makes a modest contribution. 
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The hypotheses of the study were three in number and a 
final comment with reference to each is necessary. 
They are as follows: 
1. That teacher preparatory institutions are not 
explicitly co1maitted to any one particular theory 
of moral values. 
2. That there is a conflict 1n teacher preparatory 
institutions with reference to the theory of 
moral values which underly the democratic ethic. 
3. That there is a wide divergence of belief among 
prospective teachers relative to what moral value 
concepts underly American public education. 
In summary it can be stated that hypothesis one is 
supported to the extent that the respondents were not clearly 
committed to the ~instrumentalist position in the value 
areas under consideration. Conclusions one, five and six 
tend to support this view. 
Hypothesis two tends to be supported by conclusion one, 
parts (b), (c) and (d) as well as conclusion two (b). While 
the respondents tended to support the instrumentalist view 
relative to Primary Experience, they did not similarly sup-
port the value concept of Open Society. 
With modification hypothesis three tends to be supported 
by all six conclusions. The hypothesis states that a "wide'·• 
divergence of belif exists among teachers relative to the 
social and ethical value concepts underlying public education. 
There is little meaningful evidence to support the con-
tinuation of t he word ttwide.n The study, as the conclusions 
have pointed out, does indicate that a divergence of opinion 
exists, however, there is little evidence to indicate its 
breadth. 
RECOMMENDATIONS FOR FURTHER STUDY 
L. Additional studies of this nature might be undertaken. A 
study using the same instrument, or a similar one, might 
be undertaken in other state colleges in Massachusetts if 
permission could be obtained. Also, state colleges from 
other New England and surrounding states might be encour-
aged to take part in such a study. 
2. Additional studies might be undertaken continuing to use 
instrumentalism as a base, but citing the views of another 
representative instrumentalist. To do so would aid in 
determining the validity of the results of the present 
study. An effort should be made to treat identical or 
similar value concepts. 
3. Similar studies might be undertaken treating social and 
ethical values, but doing so through the lens of another 
philosophical position. Value concepts usually associated 
with Thomistic philosophy would provide an interesting com-
parison. 
4. Additional or similar studies might be undertaken using 
other recognized approaches for appraising attitudes. It 
would help in determining the validity of the present study 
if other techniques were used and the results comparedo 
Other techniques mi ght include personal interview, attitude 
scales, and problems devoted to behavioral situations. 
Iou 
5. Additional studies might be undertaken using a more exacting 
formula for attaining level of a greement. In the present 
study six response categories were provided. A study with 
fewer categories mi ght result in interesting conclusions. 
6. A study mi ght be undertaken in an attempt t o determine 
what factors influence the theory of valuati o n of the re-
spondents. Such a study would attempt to determine the 
influence of the home, the church, the school, the social 
environment, and the economic status of the respondents. 
7. Comparative studie s between sister institutio ns mi ght be 
undertaken. Such studies could be between public insti-
tutions, or between public and private colle ges. An attempt 
could be made to determine if the theory of valuation at 
public institutio ns was different from tha t a t private ~n-
_sti tutions. Care would have to be e xercised to arrive at a 
somewhat homo geneous group. 
8. A detailed study mi ght be undertaken ~n an effort to determine 
t o what extent the course of study at a te a cher preparatory 
institutio n influences the theory of valuation of t he re-
spondents. Such a study mi ght cover the academic life of 
the respondents. The views of the responde nts mi ght be 
sampled periodicall y thr ou ghout their colle ge careers. 
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APPENDIX A . . 
OPERATIONAL DEFINITIONS of SIX SOCIAL and 
ETHICAL VALUE CONCEPTS 
Operational definitions of the social and ethical 
value concepts used in the study are contained in this appen~ 
dix. Since Childs contends values are not static, absolute 
definitions cannot be g iveno Excerpts from pertinent sections 
of Education and Morals have been brought together and para~ 
phrased in order to arrive at functional definitions o u 
Primary Bx2erience o _.,. As 1Il1Ilderstood by Childs modes of 
thinking and all intellectual mastery are conditioned by ex ... 
J!.'. 
~ 
perienceo Childs recognized no universal subject-matter and 
no one form of training aside from actual experience, that 
could develop in man a competency valid for all his endeavors. 
Without undergoing primary experiences man does not have the 
conditions necessary to the growth of mindo 
Primary experiences of observing, manipulating , doing , ex-
ploring, and making, plus opportunities to take part in actual 
life situations are not advocated simply to relieve man of the 
rigors of intellectual disciplineo In view of the structure 
of contemporary society many experiences that a child hereto• 
fore would have under go ne outside of school are no longer 
available to him, consequently the school must provide and it 
!/Childs, Education and Morals, opo cit., Po 143, 153, 139o 
101 
is this purposeful reconstruction of experience that signifies 
the growth of mind. 
Experience is the ultimate source of human competence and 
intellectual authority; thus, a school that fails to provide 
the primary conditions necessary for the growth of mind is im~ 
moral - it fails to treat the children as ends in themselves. 
The program of the school must provide for rich and varied 
interactions with the world of persons and thingso 
1/ 
Inquiry:-- As understood by Childs experimental inquiry 
seeks objectively through universality and univerality it seeks 
through reliance on empirical procedures of ini.nestigation which 
are available to all. Not only is experimental inquiry viewed 
by Childs as a method of practical control~ but also it is held 
to be a pattern for moral behavior~ It provides a new approach 
to the problem of discovering, testing and reconstructing the 
principles by which men liveo 
Tnitially, experimental inquiry has a vivid recognition ef 
both the possibilities and the necessity for man to exert 
human control over nature. Secondly, truth is viewed not as 
a~ static property of existence,. but rather the "truthtr denotes 
Tftruthsr and that they are the properties of human ideas about 
the nature of existences. Truth is operational. Third, values 
are s een to evolve within the course of ordinary experience. 
They have a natural basis and origin because man is a creature 
of interests and he has to react selectively to his surrounding s 
in order to maintain his life interests. 
Experimental inquiry reaches unity of belief by universal-
izing the community~ of inquiries,by utilizing doubt to test 
and expand beliefs, and by employing empirical and public data 
and methods that foster uncoerced cooperation in the search for 
knowledge and standards. Learning from books attains its max ... 
imum possibilities only when it is associated with opportunity 
for direct experience in human affairs. Consequently, empirical 
or experimental procedures must constitute the basic method 
of the school in a democratic society. 
1/ 
Open Society~-- As understood by Childs a democratic 
society is an open society committed to the processes of free 
inquiry. An open societ y deliberatel y seeks its own improve-
ment, not the mere perpetuation of the status quoo A democratic 
s ociety is organized to take account of the fact of change in 
human affairs; it accepts change not as a sig n of inevitable 
decay, but as a natural condition that intelli gent, cooperative 
effort on the part of all its members may be able to turn into 
an occasion of growth and human progress. Ac c ording to the 
democratic morality defined in the Declaration of Independence 
the supreme alle giance of the citizen is not to any specific 
pattern of social organization, ec o nomy or government it is 
!/Ibid., PPo 180, 188, 191 ... 2, 199o 
rather to the principle of the general welfare and the right 
of the people to abolish traditional arrangements whenever 
they judge them to be unsuited to the maintenance of their 
liberty, safety and well.-being. An open society does not 
seek to suppress inquiry and criticismt rather, it legalizes 
these social practiceso 
Educators in the public schools must know and understand 
the dual economic morality operating in the United States. 
One view reflects a morality of individual success as measured 
by pecuniary gain in the ptiva~ competitive system; the other 
reflects a morality of individual success as measured by 
socially useful work directed to the welfare of the communityo 
1/ 
Childs- has concluded: 
ITJt is time education made up its mind as to the 
kind of America it wants, and sought to educate 
the young on the basis of that integrated moralityo 
American democracy was a product of a society in 
which the great mass of the people lived in and 
through their productive functions; it will re-
cover meaning and vitality as it succeeds in re-
organizing an economy in which all find security 
and opportunity in cooperatively planned functions 
that are recognized to be socially useful.n 
2/ 
Communityo ... - As understood by Childs the unity and 
stability of a democratic community must rest upon a social 
policy of equal treatment and common respect that will nourish 
in each person an uncoerced devotion to the ways of life that 
are basic to a system of self-government. Regimentation and 
l:,/Jbido, p. 236 
2/Ibid~ , p. 237, 239, 241, 262 
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endoctrination are antithetical to democracy. 
The young are educated not simply by the instruction 
given in the classroom, but also by the manner in which the 
school itself is organized and its various activities are con-
ducted. The public school must provide the young with living 
experiences of communityo It must direct the young in the 
development of a society in which all men experience equality 
and are recognized as fellow human beings. 
While combating re gimentation and oppos ing endoctrination 
the public school must provide the young with a knowledge of 
history, plus an understanding of the principles and insitutions 
of democracy. 
1/ 
Function~-- As understood by Childs the morality of 
function concerns the structure of society and the process by 
which it changes. Childs considers the problems associated 
with production and employment in the United States~ One of 
the most important contributions the Uni ted States could make 
to world order and peace would be to resolve the problems 
brought about by an economy that constantly inceases production 
while at the same time it tends to limit employment opportun-
ities. 
The deepest moral meaning of democracy is that of regard 
for the worth of the human individual, and if this re gard is 
to become and remain a living thing then Americans must supplant 
!/Ibid., pp. 208, 212, 213, 227. 
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the historic system of economic individualism with some 
form of socialized planning and control. Individual free-
dom and initiative need not be stifled by a system of economic 
planning as long as the program is carried on within the 
framework of policies established by the go vernmento 
1/ 
Patriotism. --As understood by Childs a united and ed-
ucated populace, knowledgeable in world affairs, including 
the history, the philosophy and the economic and political 
practices of revolutionary communism, trained in the disciplines 
and the techniques of modern science and technology, and in• 
spired by the democratic values of American and western civ-
ilization still remains a primary need if educators are to 
structure by peaceful means, a world system of collecitve se-
curity. American educators must lead the young in a re-exam-
ination of citizenship and patriotism 1n a world in which 
human security can no longer be provided by exclusive national 
means, but involves instead reliance on collective means 
that can be developed only through some form of world-organiz-
ation. 
According to Childs American public schools should be 
deliberately used to prepare the young for their roles as 
patriotic Ame r ican citizens. However, at the same time ed~ 
ucators should be alert and equipped to distinguish the es-
sential from the non-essential in the heritage of the American 
~/Ibido 7 pp. 264.--5, 270, 292, 293. 
peopleo 
The development of an America .. that will have the strength 
to take her full part in the struggle for a democratic world 
civilization defines the deepest purpose of public education 
at this time. 
ll 2 
APPENDIX B 
A STUDY IN SOCIAL AND ETHICAL VALUES 
An exact copy of the instrument used in the study, in~ 
eluding directions and answer sheet, is attached. After each 
separate item a table has been inserted indicating the extent 
to which the respondents were in support of the value concept 
treated in the item9 
In Chapter IV items 005, 011, 030, 032, 033, 037, 038, 
047, 048? 053 and 061 have been identified as reversals. As 
they are reported here they indicate, in percent, the extent of 
agreement with the instrumentalist view. 
In each table letters are subtituted for the six response 
categories. The substitutions are as follows: 
A - Strong Support 
B ~ Moderate Support 
C ~ Slight Support 
D .... ~iight Opposition 
E M Moderate Opposition 
F w Strong Opposition 
The letter combinations are totals of the response categories 
indica tedo 
All figures given are in percent and are based on a total 
of 387 respondents. 
11 3 
DIRECTIONS 
A number of controversial statements relative to social 
and ethical values operative in our democratic society and in 
American public education are contained in this bookleto 
In taking this exercise you are being asked to indicate 
the extent to which you either agree or disagree with each 
separate statement. This is not a testo There are no right 
or wrong answerso Each response indicates your personal pre-
ference. 
Six alternative choices indicating extent of agreement 
or disagreement have been provided. Read each statement and 
select one of the six alternatives. They are: strong support, 
moderate support, slight support, slight opposition, moderate 
opposition, strong oppositiono 
For convenience the total exercise has been divided into 
two sections¢ Separate answer sheets have been provided for 
each section. Do not write in the exercise booklet 0 Locate 
the number of each statement on the separate answer sheeto 
To indicate your preference blacken in one of the six alterna-
tives~ 
11 5 
The blanks are numbered: 
A ... Strong Support 
B lo4 Moderate Support 
c .... Slight Support 
D ...- Slight Opposition 
E .... Moderate Opposition 
F .... Strong Opposition 
There is no time limito. 
ll 6. 
Primary Experience 
001. From the standpoint of morals the deepest cleavage in 
education is between those programs of education that re g ard 
human being s as ends in themselvest and those that regard them 
as mere means for the preservation or the promotion of some 
favored institution or fixed system of life and thought. 
B C D E F 
A and B C and D E and F 
A, B and C D, :E and F 
25.7 
002. An educational program manifests respect for the individ-
ual as an end in himself only as it is committed to the de -
velopment of his ability to think. To treat a child as an 
end means so to conduct his education that he will progres-
sively grow in his ability to make up his own mind about that 
which he shall believe, and about that which is to be con-
sidered worthy of his allegiance. Measured by this standard, 
interest in the ultimate welfare or future salvatio n of the 
child does not give adults the right to deprive the child of 
the opportunity to develop a mind of his own. 
A B C D E F 
55 0 0 
A and B C and D E and F 
85.7 04.5 
A, B and C D, E and F 
G1 _ 1 08.6 
003. A program of education ceases to treat individuals as 
ends in themselves once its concern )about a particular social, 
ecbnomic, political or religious outcome or goal overrides its 
desire to provide people with the knowledge they must have if 
they are to realize the criteria of respect for the dignity 
and worth of each human being, and of treating individuals not 
as means to some higher end but as ends in themselves. 
A B C D E F 
A and B C and D E and F 
A, B and C D, E and F 
75.5 
004. Democratic education believes in the nurture of human 
personality. It holds that the nurture of human personality 
involves as its very essence the nurture :pf mind, and that 
the nurture of mind is incompatible with any attempt to inM 
culcate beliefs and attitudes by a process that involves 
the deliberate withholding of knowledgeo In thoseindividw 
uals who have the capacity for moral responsibility the mind 
must be nurtured and cultivated to a point where the indi~ 
vidual can cooperate in the development of the purposes of 
life as well as evaluate, against some absolute code, the 
consequences that flow from life activities. 
A B C D E F 
A and B C and D E and F 
--~~--~~----------~-------
18.5 05.1 
A, B and C D, E and F 
09 .... 2 
005. Mind is beit trained through a process of formal dis~ 
cipline as opposed to functioning in life situations. Thus 
the sch6ol in a democratic society should leave to other in~ 
stitutions and influences the responsibility for providing 
the young with rich and varied interactions with the world 
of persons and things.. Primarily the school should emphasize 
the intellectual training of the young through the process of 
for mal discipline • i 
This item is a reversal 
A B C D E F 
A and B C and D E and F 
--~~~--------------~~----
13.1 12 .. 0 
A, B and C D, E and F 
11 9 
006. The development of the individual mind is the most basic 
purpose of a worthwhile educational system. And, if mind is 
developed in and through significant functioning in life sit~ 
uations the school must provide opportunity for rich and varied 
primary experiences in the world of persons and things. 
A B C D E F 
67 0 7 24 0 8 03.6 02.3 00.7 00.7 
A and B C and D E and F 
05.9 
A, B and C D, E and F 
007o Mind is not an inborn essence. It does not unfold accord" 
ing to pre~formed and rational principleso Rather, mind is 
the kind of affair that is conditioned by particular cultures 
and it reflects the actual life experiences of individuals who 
live in different cultures. Consequently, educators must not 
ground activity in a view that assumes mind is an inborn latency 
that unfolds in its own predetermined way irrespective of the 
life of the individual human being~ 
A B C D E F ---
A and B C and D B and F 
18.7 
A, B and C D, E and F 
008 0 Our modes of thinking and intellectual mastery are 
conditioned by our modes of experiencingo There is n0 
universal subject~matter and no single form of training, 
apart from actual experience, that can develop competency 
in all the different fields of endeavor. Knowledge about 
the transfer of learning indicates that a process of ex~ 
elusive concentration on the manipulation of symbols is 
one of the least promising of all the possible educational 
practices that might be employed in order to develop an 
intellectually mature and resourceful human being. 
A B C D B F 
A and B C and D E and F 
A, B and C D, E and F 
009. Meanings or concepts are functional in natureo They are 
primarily properties of behavior, and, by extension, they be~ 
come properties of things that have become known through having 
been subjected to experimental treatment. We have the meaning 
of a thing or of a situation, not when we have simply memorized 
the name by which it is designated, but when we know what to 
expect of it, haw to behave with reference to it, and what can 
be done with it. Consequently, unless we are to burden the 
young with verbalisms that may ultimately dull their intellec~ 
tual perceptions and weaken their capacity for thought, we 
must provide them with the experiences that will communicate 
the life significance of which they are expected to learn 
from oral and printed sources. 
A B C D E F 
A and B C and D · E and F 
84.7 
A, B and C D, E and F 
OlOo Experimental activity and reflective activity must be 
synonymous. They must depict an activity in which inferences 
are made by the disciplined use of observation and reason, 
and by the companion processes of induction and deduction. 
A B C D E F 
A and B C and D E and F 
A, B and C _____ D_.L.., _E_a_n __ d_F __ 
12.5 
011. Experimental activity is frequently random physical 
activity and manipulation of things; it is frequently a 
self~nclosed process of ratiocination. 
This item is a reversal 
A B C D E F 
10~8 16.5 15.5 22.4 24.5 10.0 
A and B C and D E and F 
A, B and C D., .E and F 
42.8 
012. Experience is the ultimate source of human com~ence 
and intellectual authority. A school that fails to provide 
these primary conditions for the growth of mind is immoral~ 
it fails to treat children as ends in themselves. 
A B C D E F 
A and B C and D E and F _ __:;..;.._ 
45 0 8 33.8 20.1 
A, B and C U F and F 
35.6 
013. Thought is inquiry and inquiry is real for the ~hild 
only to the extent that it is grounded in problems of felt 
significance. Therefore, the school must provide the con-
ditions for the purposefu~ pursuit of ends as well as the 
opportunity for the exploration, the utilization, and the 
ordering of means for the attainment of sought after endso 
A B C D B F 
A and B C and D E and F 
A, B and C D, E and F 
06 0 6 
12J 
014. Experimental inquiry is the best method man has devised 
for controlling his own intellectual activity. Experimental 
inquiry is grounded in reflective thinking o It is the re• 
sponsibility of a democratic educational program to provide 
the conditions under which experimental inquiry will flourisho 
The school must provide the child with a genuine situation of 
experience; it must allow for a real problem to develop; it 
must provide the child with an opportunity to gather informa~ 
tion and to make observations; it must encourage the child 
to suggest solutions to a given problem; it must provide op-
portunity for the child to test his proposed solutions by 
application thus making their meaning clear and discovering 
12 4 
their validity,. 
A B C D B F 
A and B C and D E and F 
81.1 14.4 01.7 
A, B and C Il, B and F 
015,. Childhood must not be viewed as the mere preparation for 
adult life. The child literally learns his distinctively 
human attributes by virtue of his active membership in a 
human society. While always mindful of the demands of adult 
life, the school must increase the meaning of present ex~ 
perience because the best possible preparation for the future 
is found in significant living in the present. 
A B C D E F 
A and B C and D B and F 
13.3 
A, B and C D, E and F 
93.4 
Inquiry 
016. The selection of method by which the young are to be 
educated is one of the most crucial decisions in the organiz~ 
ation of a schoolo Books can do much to broaden and deepen 
the perspective from which life circumstances can be inter~ 
preted, but they do not constitute a substitute for direct 
experience. Education for the growth of persons must be a 
process in which acquiring and inquiring ... the study of human 
records and participation in life affairs ~ are so interrelated 
in the experience of the developing child\ that the knowledge 
he acquires about the world becomes a real part of his ability 
to function in the world. Primary experience is essential to 
the development of mind and empirical procedures should con"" 
stitute the basic method of the school in a democratic society. 
A B C D B F 
A and B C and D E and F · ---
70.7 24.7 
A, B and C D, E and F 
----~~------------------~ 
017. Growth of mind means growth in the capacity of the in~ 
dividual to have ideas, to form reasonable expectations, to 
make good judgments, and to take responsibility for the con~ 
sequences of his deed. Without this capacity for reflective 
behavior an individual is less than a complete person. EdM 
ucation has no higher goal than the development of a reflective 
morality in the young. 
A B C D B F 
A and B C and D E and F 
A 1 B and C D E and F 
76.0 
018. All schools regardless of their formal theories about 
educational method give considerable place to empirical 
and experimental procedures. Experimental attitudes and 
methods have become so dominant in so many areas of human 
experience that reliance on alternative modes of gaining 
knowledge and control has all but disappeared. 
A B C D E F 
19.8 26.6 27.1 15.2 08.0 03~1 
A and B C and D .E and F 
42.3 11 .. 1 




019,/ The aim of any program of education governed by respect 
for human personality is to help each child make his own 
actions more meaningful and more effective. If children are 
to grow in their ability to form reasonable expectations, to 
behave responsibly, to take a creative role in the activities 
of their society and to develop competency in some particular 
sphere of human activity then they must engage in the life 
activities that will nurture these abilities and attitudes. 
If the school is to adequately provide these experiences then 
it must be committed to experimental inquiry and the empirical 
method in all areas of the curriculum. 
A B C D E F 
A and B C and D E and F 
44.6 
A, B and C D, E and F 
020o The child who is learning by his own participation in ex~ 
perimental practices is not only acquiring new techniques~ 
skills, and items of information, but also, he is acquiring 
an altered view of man and of the relation of man to his world. 
He is acquiring a new human outlook, for the outlook that is 
molded by a life practice that has become experimental in 
nature has its very definite characteristics. Such an outlook 
has a varied recognition of both the necessity and the pos ~ 
sibility of human control of nature. Through his daily ex.e 
periences the child is learning that nature is not one, it is 
manyo He is coming to realize that he cannot rely on nature 
to take care of him apart from his intelligent efforts to 
control its direction. Implicit in the afort to achieve cona 
trol through empirical means is the recognition that man lives 
not by passive trust in nature, but by the creative use of 
the conditions of nature for his own purposes. 
A B C D E F 
A and B C and D E and F 
24 .. 7 
A, B and C D, E and F 
021. From the standpoint of human interests our world is a mix-
ture of resources and obstacles. In this plural world ex~ 
istence is precarious, and human well~being depends upon our 
ability to comprehend these diverse affairs and to learn how 
to use them on behalf of human interests. The school must 
reject the wholesale optimism that assumes intelligent effort 
on man's part is not continuously required. The school must 
also reject the wholesale pessimism or fatalism that assumes 
natural conditions are so stacked against human interest, that 
man is doomed to fail in spite of all his efforts to achieve a 
control that makes human existence possibleo Instead, the 
school must pursue experimental practices which l~ad to the_~-re .,.. 
cognition that we liv.e-c; in the kind os world in which success 
is contingent upon our control over nature~ 
A B C D B F 
A and B C and D E and F 
47 0.5 34.8 
A, a and C D, E and F 
.']2; . 3 
022. Truth denotes truths and truths are not properties of 
existences·, rather they are properties of human ideas about 
the nature of existences. The truth of an idea can be tested 
and found to be valid when the idea can define an act that 
can be carried out and when the prescribed action is carried 
out. Truth denotes accurate predictiono We have knowledge 
in any g iven field when we can predkt how things in that field 
will behave b nder certain specified conditionso. 
A B C D E F 
A and B C and D B and F 
58.5 28 .. 9 
A, B and C D, B and F 
80o.7 
023. In public education in and for a democracy all knowledge 
must be arrived at through scientific inquiry. No matter how 
exalted or venerable the person, the institution, or the book 
from which an idea is derived~ if the idea, when put to the 
test of actual practice t fails to produce the conditions or 
consequences necessary for growth of mind, then the idea and 
the source ought to be considered as invalido 
A B C D B F 
A and B C and D E and F 
A, B and C D, B and F 
45 0 3 54.,4 
024. All values evolve within the course of ordinary ex-
peri~nceo Values hav~ a natural basis and origin be~ause 
man 1s a creature of 1nterests, and he has to react selec~ 
tively to his surroundings in order to maintain life in-
terests. 
A B C D E F 
19 0 8 35.1 21 0 7 10.3 08 0 7 04 0 1 
A and B C and D E and F 
32.0 12.8 
A, B and C D, E and F 
130 
025. Morals and values do not constitute a separate realm 
and subject-matter. Since consequences cannot be separated 
from conditions, judgements about values cannot be divorced 
from judgments about factso A human being can make an in-
telligent manifestation of preference only as he has knowledge 
of the concrete conditions that are involved in his various 
activitieso It is in and through varied and interrelated life 
experiences that the real occasions for moral decision arise, 
and the child grows in his capacity to function as a respon~ 
sible moral agent as he grows in his ability to make judgments 
of the good and bad in terms of concrete consequences. Moral 
behavior is thus a function of the entire experience of the 
child, and all education is inescapably a form of character 
education. 
A B c D E F 
44.4 33.3 11.6 06.2 02~0 02.3 
A and B c and D E and F 
77.7 17.8 04.3 
A, B and c D, E and F 
89.3 l0o5 
026. The primary faith and security of experimental inquiry 
is not lodged in a particular scientific finding ~r prin~ 
ciple, but rather in the empirical method~ It is through 
use of the empirical method that all beliefs are developed 
and testedo Experimentally established principles may be 
revised or even discarded by subsequent inqu~r~es as all 
tttruthstt are subject to correction as a result of later de-
velopments and investigations. 
A B C D E F 
25.o 32.o 23.7 06.9 oa.o 04.1 
A and B C and D E and F 
A, B and C D, E and F 
027 0 All casual factors and agencies are found within the 
course of natural events~ Neither human nor physical 
phenomena can be explained by reference to providence or 
some force outside of nature which does not submit to the 
principle of rational determinismo 
A B C D E F ·--=---
A and B C and D E and F 
--~~-----------~~~----
16.5 27.0 
A, B and C D, E and F 
13. 
028 0 Belief is not arrived at by suppressing doubt, but by 
making constructive use of it.- Our most cherished beliefs 
are not absolute ~ they may be revised, reconstructed, or 
even discarded, by the results of further empirical anal~ 
ysis and studyo Security of belief is not attained by cling~ 
ing tenaciously to tradition and pr:e-ced.e-:b.t, by asserting 
that whatever is in line with our preferences must be true, 
nor by holding to dogmas in spite of evidence. Rather, it is 
gained by eliminating doubt through the resolute pursuit of 
inquiry until that inquiry culminates in conclusions that are 
indubitable. The conclusions are indubitable when they can~ 
not be doubted significantly by any responsible inquirer. 
A B C D E F 
A and B C and D E and F 
29.4 
A, B and C D, E and F 
24.4 
029o The attainment of knowledge is a process from which the 
fallible human factor cannot be eliminatedo The fallibility 
of human experience cannot be overcome by refusing to admit 
its existence through the assumption that we have privileged, 
transcendental roads to knowledge, or by any kind of proced~ 
ure that makes the source or the parentage of an idea or a 
belief the test of its validity or authorityo The authority 
of a principle, a value, or a belief cannot be lodged in 
originating source~ rather it is to be found in its actual 
working, observable, outcome or consequenceso 
A B C D E F 
A and B C and D E and F 
22 •. 6 
A, B and C D, E and F 
Open Society 
030. As hired agents of the public, teachers in a democratic 
society have a primary moral obligation to nurture the young 
in the beliefs already established in the culture. Teachers 
in the United States have compelling moral responsibility to 
instill in the young the principles and conceptions of social 
welfare inherent in the capitalistic or private enterprise 
system. 
This item is a reversal 
A B C D E F 
A and B C and D E and F 
A, B and C D, E and F 
--------------~~----~------
133 
031~ The growth of the child constitutes the controlling moral 
aim of a democratic program of educ a tion. This process is 
so conceived that primary emphasis is given to the cultivation 
of the intellectual capacities of the individual. In a dem~ 
ocratic society neither concern for the perpetuation of an 
established set of institutions, nor concern for the achieve-
ment of a projected program of social reconstruction, can 
justify a scheme of training or indoctrination which curbs 
the opportunity of the child to learn to think for himself -
to develop a mind of his own. 
A B C D E F 
A and B C and D E and F --------------------------------
A, B and C D, E and F 
81.2 
13 4 
032. In a democratic program of education growth of the child 
through the nurture and liberation of his intellectual powers . 
constitutes the controlling moral aim. Consequently, educators 
in a democracy are morally precluded from any and all efforts 
to commit the child to a definite pattern of social living. 
In order to manifest real loyalty to the democratic way of life 
educators must remain morally neqtral on all issues concern-
ing social or ethical values. 
This item is a reversal 
A B C D E F 
A and B C and D B and F 
----- --------------------------------
54.4 23.4 
A, B and C D, E and F 
033. The United States is a religious country. It recognizes 
the equality and dignity of all men. This recognition is 
grounded in the fundamental belief that all men are children 
of the same Spiritual Being. Our democratic regard for the 
worth of the human individual is dependent upon our coptinu~ 
ing faith in a spiritual, a metaphysical interpretation of 
of the universe. Without the moral basis provided by religion 
and religious institutions our democratic way of life would 
p0ssess no secure foundation. 
This item is a reversal 
A B C D E F 
A and B C and D E and F 
14.7 20.1 
A, B and C D, E and F 
034. When teachers serve as agents of established institutions 
and beliefs they actually negate fundamental democratic prin-
ciples. When teachers and an educational program serve, 
without qualification, the institutions that have come to be 
established in a democratic society the conception that each 
person shall be treated as an end in himself is violated. 
Also violated is the principle that a democratic society is 
a free society, open to continuous change from withino When 
teachers function in the belief of established institutions 
the democratic society leans toward becoming closed, author-
itarian and determined to maintain the status quo regardless 
of changes in life conditions. 
A B C D B F 
A and B C and D E and F 
34.0 
A, B and C D, E and F 
035. American democracy is committed to the experiment of 
maintaining a society in which the policies that are to govern 
will be determined by the voluntary response of the people to 
them, and this response of the people can be a genuine pub-
lic verdict only as the processes of inquiry, proposal and dis-
cussion are open to all. Faith in democracy involves faith 
in the ability of the people to make their own determinations 
of the good. J 
A B C D E F 
A and B C and D E and F 
19.0 
A, B and C D, .E and F 
92.8 
036Q Loyalty to the foundations of American democracy is 
an expectancy that the American public can require of its 
educators~ However, loyalty is not to be construed to mean 
commitment to a particular institutional form, but rather; 
loyalty to the more basic liberties and procedures by which 
the adequacy of all inherited institutions and beliefs are 
tested ~ that of experimental inquiry. Teachers must lead 
the young in the processes of discovery and test; they must 
be totally loyal to inteliectual and social procedures of 
inquiry. A democratic society should judge the qualifications 
of the teacher based on his commitment to the intellectual 
and social procedures associated with freedom and inquiry, 
and not on his personal beliefs as to institutional forms 
of social, economic and religious doctrines. 
A B C D E F 
A and B C and D E and F 
07.7 
A, B and C D, E and F 
037. The disinterested search for truth may be a value for 
the favored few, but it is not a basic human value. All 
men, including scientific research workers, have interests 
more imperative than their interest in the search for truth. 
They are concerned about their daily bread and security for 
themselves and their families. Men are motivated by con ... 
crete material interesto A democratic society is not prim-
arily a group of individuals bound together in a cooperative 
search for truth and the common good; rather, it is an affair 
of conflict and struggle between groups each seeking its 
own advantage o 
This items is a reversal 
A B c D E F 
18.0 18.6 12 0 4 17o0 19.6 14 0 2 
A and B C and D E and F 
36.6 33.8 
A, B and C D, E and F 
49.0 
038o The democratic process can work so long as it confines 
itself to the detailed reform of exist i ng institutions and 
does not attempt the basic re c onstruction of the major in-
stitutions of a society. In all probability a democracy 
would destroy itself should it seek to change or supplant 
the capitalist system of private ownership o The instution-
alization of revolution sough t after by s ome in a democratic 
society is unrealo 
This item is a reversal 
A B C D E F 
A and B C and D E and F 
41.5 
A, B and C D, E and F 
----~~~~------------~~~ ----------
Function 
039 0 Industrial America has failed to develop an adequate 
social philosophy to replace that of ec o nomic individual~ 
ism. In spite of ubiquitous changes in the economic struc-
ture of the nation we still officially hold to a view that 
the public welfare is best advanced b y an unregulated pro~ 
cess of competition and conflict between the major eco nomic 
interests.. As a consequence, leaders of interest groups 
fight for their narrow sectarian interests without real re-
gard for the effects their fractional and partial proposals 
will have on the health and stability of the economy as a 
whole. Controls must be exercised, but they must not c ome 
from and reflect the interests of private groups serving 
their own ends. Rather, they must be e :xercised through some 
form of represent a tive national economic council operating 
under policies and laws formulated and periodically revi~ed 
by the government acting as the agent of all 0 
A B C D B F 
A and B C and D B and F 
32.2 18.8 
A, B and C D, E and F 
68.0 
040. Without the development of the American labor movement 
and the power of collective bargaining the laborer in in• 
dustrial American would have sunk to serfdom. Nevertheless, 
the welfare of labor rests, in the long run, with the main-
tenance, not the restriction of production, and labor's 
historic weapon of the strike is becoming a costly and 
unpredictable method of procedure in our interdependent and 
tenuous industrial civilizationo 
A B C D E F 
A and B C and D E and F 
25.2 
A, B and C D, E and F 
041o Advancing science and technolo gy have set g oing a revolu-
tionar y proces s that is constantly modifying the way people 
make their living . New inventions and techniques have made 
necessary adjustments in social and political institutions 0 
Changes in the economic, social, political and le gal arrange-
ments have, in turn, made necessary changes in the conception 
of the ri ghts and responsibilities of individuals. The ed-
ucational pro g ram in a democratic society must take account 
of these transformations in the ways of living and in the ~._moral 
outlooks of the society. 
A B C D E F 
47 0 8 33.8 11.6 03.8 01.5 01.2 
A and B C and D B and F 
A, B and C D, ..E and F 
c 13 .. 
042o The educator in a democratic society must realize that 
in any culture the geo graphical, technological, scientific 1 
economic, social, political and moral factors are so inter• 
related that important developments in any one of these 
14 0 
factors tend to spread to involve the otherso A human society 
is much more than a group of people cooperating in a common 
effort to make a livingo While man strives to organize a com ... 
mon way of making a living, the form of his organization must 
make life worth living . The individual man must feel that he 
belongs to the society, that he is needed and that he is con~ 
tributing not only to its maintenance but its continued growtho 
A B C D E F 
69.5 21.7 05.1 01.8 01.0 00.7 
A and B C and D .E and F 
06.9 
A, B and C D, E and F 
043o In the life arrangements of interdependent, industrial 
America the morality of the historic system of economic in~ 
dividualism and the morality of the democratic system of re• 
spect for the individual human being have come into deep 
conflict.__ Americans, businessmen, laborers, farmers, and 
members of professional groups • have not arrived at a com ... 
mon theory of welfare to serve in place of the pioneer, in• 
dividualistic philosophy that has become outmotedo 
A B C D E F 
A and B C and D E and F 
18.8 
A, B and C n, B and F 
0444 Economic individualism has traditionally been associated 
with the moral meaning of American democracyo In many ways 
life arrangements built upon this system have largely dis~ 
appeared from our ways of making a living; yet, the operat• 
ing pattern of the morality functioning in our culture is 
that of a past pioneer and individualistic erao A program 
of democratic education must do its part to nurture a needed 
new morality based on a reformulation of what democracy means 
today in a highly industrial and technological society as 
opposed to an earlier one that was largely agrarian. 
A B C D E F 
A and B C and D E and F 
10.3 
A, B and C D, E and F 
20.1 
045 •. During the expansion period of American history people 
lived as members of a society that was constantly renewing 
its social arrangements as the zone of habitation steadily 
moved across the continento As a result the view that all 
social and governmental institutions are human instruments 
came more readily to those accustomed to the formation and 
the reorgnization of their social and governmental agencies 
in order to meet the needs of their changing life situationso 
A B C D E F 
A and B C and D B and F 
A, B and C D, E and F 
1411. 
046. As a result of their own experiences the American people 
of an earlier period came to interpret democracy as a way of 
life that was grounded, on its economic side, in the practices 
of individualist enterprise. Regardless of the fact that 
life arrangements have changed considerably, many Americans 
are still disposed to regard the principles of economic in~ 
divitlualism as essential to the moral foundation of a free 
society. 
A B C D E F 
A and B C and D E and F 
A, B and C D, E and F 
047. Foundational in the faith by which men lived and 
managed their affairs in pioneer and agrarian America was 
the principle of economic individualism holding that each 
man sought the improvement of his own conditiono That 
principle also included recognition of the fact that since 
each person was the best judge of his own interests he 
should be left free to work out his own means for taking 
care of himself and his family. Educators in a democracy 
must recognize that the time honored principle of economic 
individualism is as pertinent to a contemporary program of 
education as it was in a pioneer society. 
This item is a reversal 
A B C D E F 
A and B C and D E and F 
35.6 
A, B and C D, E and F 
048. The American interpretation of democracy has been 
deeply influenced by the life experiences of our pioneer 
forefathers. To the self~sufficient farmer democracy de~ 
noted a society in which individuals accepted full respon-
sibility for their own welfare, and the public good was 
held to be a necessary by-product of an economy in which 
each family concen~ated on the pursuit of its own private 
affairs. Democracy, to them, denoted a system of private 
ownership and enterprise that automatically rewarded each 
family in proportion to its industry, foresight, endurance 
and thrifto It was reflected in a government of minimum 
powers that exercised its function only to maintain an 
environment of security and peace within which individuals 
could work out their own destinies and be protected in their 
property and in the fruits of their labor. While transform~ 
ation from an agrarian to a highly industrial and technological 
society has taken place in the ·united States there has been 
no accompanying need to reconstruct the aims of public ed-
ucation away from those of rugged individualism. A democratic 
program of education, functional in the United States, must 
remain wedded to the historic features of economic individual-
ismo 
This item is a reversal 
A B C D E F 
13.6 13o4 15.5 22.r 20.9 13o4 
I 
A and B C and D B and F 
A, B and C D, E and F 
42.5 
143 
049. Security and freedom for individuals can be achieved in 
industrial America only by the creation and utilization of 
positive economic and social means~ Without the development 
of forms of deliberate and cooperate control, the economic 
security that is basic to human freedom cannot be hadq If 
we are to make our democratic respect for the individual 
human being a living thing, we must supplant our historic 
system of economic individualism with some forrnof socialized 
planning and control~ The road to planning is not the road 
to serfdom as individual initiative and freedom are quite 
compatible with cooperative planning when the latter is car~ 
ried on within the framework of policies established by a 
government acting as the representative agency of the whole 
publico 
A B C D B F 
A and B C and D B and F 
A, B and C D B and F 
050 0 American democracy was born in a freehold agricultural 
economy marked by an unprecedented economic and social equal~ 
ity. The assumption has been that this condition of equality 
would be maintained if men were left free to manage and to 
develop their own property holdings. In a society of freeM 
hold farms in which the individual owner managed and cul• 
tivated his own piece of land this expectation had reasonable 
social rootso But in presentwday industrial society operat" 
ing through the instrumentality of the corporation the nature 
of economic individualism has been transfromed. The historic 
assumption that property is the product of the owner, that 
14'4. 
the owner is best qualified to conserve and manage his own 
propertyf and that in a free system of competition rewards 
would be distributed in terms of the productive and social 
contribution of each individual has little substance to sup...o 
port it. We are in a new age and new concepts of human welfare, 
of human and property rights, and of human security and 
freedom must be formed to replace those which were de-
veloped in pioneer America. Democratic education in our 
generation has as a primary task the obligation of help~ 
ing the young achieve a mind that is consonant with the 
life imperatives and possibilities of our age~ 
A B C D B F 
A and B C and D E and F 
11.0 




051. Private secular schools are class schools and are harmw 
ful as they negate the democratic ideal of community. They 
tend to add a social inequality to the prevailing economic 
inequality. They prevent children of different economic back-
grounds from having the opportunity to live, study, and play 
together and thus to develop something of that mutual under-
standing and respect which is required for the cooperative 
resolution of many problems in a democratic society. By striv-
ing to eliminate the economic classes from our society, the 
democratic community can hopefully eliminate the desire on 
the part of some parents to maintain private secular schools. 
A B C D B F 
A and B C and D E and F 
18.5 
A, B and C D, E and F 
22.9 76.8 
052. In a democracy the child is not nthe mere creaturen of 
the state, and t he state should not have a monopoly in the 
area of education any more than should any other institution 
in the society. The United States Supreme Court has argued 
that families and churches, as well as the state, have a 
basic concern in the education ot the young. However, all 
policies in a democracy are known by their fruits, and no 
doctrine of rights can be made so absolute as to preclude 
the ri ght of the whole community to jugge all policies, in~ 
eluding educational, by their fruits in the life of the 
people. No program of education has a right to exist in a 
democratic nation if it tends to undermine the very institu-
tions which have given it the right to exist. The child is 
not the creature of the state, but he is a member and charge 
of the state and the state has its due responsibility for 
him and these responsibilities should neither be abandoned 
nor turned over to another agency. If experience should show 
that the consequence of havngchildren under the educational 
direction of a religious or other private school was the fos 8 
tering of cleavages which were detrimental to the unity of 
the American people, then the community would have every right 
and duty to re•examine the arrangement under which such schools 
existed. 
A B C D E E 
A and B C and D E and F 
54.1 26 .. 8 18.7 
A, B and C D, E and F 
71.1 28.5 
053. Both the family and the church have prior rights in 
the education of the young that are i prior to those of the 
state. The family right is the most fundamental as it is 
based on the natural relation of parents to their offspring 
and this is the most basic relationship in nature. The 
right of the church to educate is based on the primacy of 
the supernatural order over the natural order. It is in 
accord with the divine plan that the young be instructed in 
the truths of religion. The church is the trustee of this 
body of revealed truth and parents enjoy a natural right 
bas~d on divine authority to send their children to church~ 
related schools. This is a natural right and the government 
has neither the moral authority to grant it or take it away. 
This item is a reversal 
A B C D E F 
A and B C and D E and F 
06.7 
A, B and C D, E and F 
15.2 84.6 
054. Today, the American public school system is faced with 
many and diverse difficulties as it seeks to nurture the 
young in a common way of life by providing all of them with 
an experience of living togethero One of the difficulties 
grows out of the fact that a number of religious and econe,mic 
groups increasingly seek to provide for the education of 
their children in private schools. The right to differ is 
basic to a democracy, but it cannot be turned into an exw 
elusive and absolute right if the culture is to maintain a 
community which makes the right to differ possible. Ob-
viously, to the extent to which groups withdraw their child-
ren from the public school, that institution is prevented 
from giving American children the richest possible experience 
of community. Moreover, once parents begin to provide for 
the education of their youngsters in separate schools, 
it is inevitable that their interest in the welfare of the 
public schools will begin to decline. 
A B C D E F 
14.4 21.1 17.0 10.8 18.0 18.3 
A and B C and D E and F 
35.5 27.8 36.3 
A, B and C D, E and F 
52.5 47.1 
055. The personal attitudes and behaviors which sustain a 
democratic community are not given in the native equipment 
of the young, they have to be acquired by the members of 
each successive generation through a process of directed 
experiencing and learning. There can be no uncertainly 
about the moral right of a democratic society to use its 
schools to cultivate its characteristic patterns of con-
duct and thought in the lives of the young. A democratic 
society prizes individuality and human liberty; and it 
fosters diversity, notauthoritarian uniformity; but the 
nature of a free society is misconstrued unless it is under-
stood that it could not exist unless its members were loyal 
to a common way of life. Democracy is more, not less, de-
pendent than authoritarian socjal systems on the processes 
of deliberate education. 
A B C D E F 
20.1 31.2 22.2 13.1 07.7 05.4 
A and B C and D E and F 
51.3 35.3 13.1 
A, B and C D, B and F 
73.5 26.2 
148 
056. Youngsters are educated not simply by the instruction 
given in the classrooms of the school but also by the manner 
in which the school itself is organized and conducted. No 
system of educating the young can be morally nuetral~ each 
school is necessarily organized and administered according 
to some definite pattern. All that has been learned about 
human development and the process by which life attitudes 
are formed supports the view that concrete ways of living 
are more potent than moral preachments in the shaping of the 
character and the conduct of the young. 
A B C D E F 
A and B C and D E and F 
28.1 07.4 
A, B and C D, E and F 
16 0 4 
Patriotism 
0$7 o Man is a social animal, and it is 'in and throu gh his 
association with others that each individual achieves his 
distinctively human attributes. There is nothing unethical 
about the deliberate effort of adults to direct the develop-
ment of the young. Respect for the individuality of the 
child is an important principle, but it cannot be defensibly 
interpreted to mean that the immature human being should be 
left to develop in his own way 9 A _child is never the sole 
architect of his own life, he becomes a human being by vir-
tue of his participation in the ways of life and thought of 
his cultural group. Schools are organized because adults 
14 ~ 
058. Americans now realize that modes of life and thought 
that are now in the process of formation are in deep con~ 
flict with some of the oldest intellectual and moral per>4 
spectives of American and Western civilization.. The evolu-
tionary account of the genesis of human beings and human 
culture is not in harmony with the static and dualistic 
presuppositions of supernaturalism; the experimental method 
of developing and testing human beliefs cannot be reconciled 
with inherited authoritarian procedures which place the seat 
of intellectual authority outside of the ordinary and share-
able experiences of mankind; andt the democratic faith in 
the ability of men to govern themselves and to develop all 
regulative principles and standards from within the context 
of their life experiences is not compatible with the concep-
tion that men must depend ultimately upon some elite class 
or institution ~secular or ecclesiastical - to guide their 
destinies. Adjustments are now required. A program of ed-
ucation for a democracy cannot attempt to minimize or con-
ceal the situation, rather, it must do its part to develop 
modes of thou ght that are in harmony with the life imperatives 
of our scientific and industrial Americao 
A B C D E F 
21.9 36.6 26o0 08.5 04.1 02.5 
A and B C and D E and F 
58.5 34.5 06.6 
A, B and C D, E and F 
84.5 15.1 
15 0 
059. Change in the world and in the position of the United 
States in the world calls for analysis and modifications in 
the sentiments, the outlooks, and objects of allegiance which 
our school have traditionally sought to nurture in the young 
151 
of our comtryo The conflict results from our tradition of 
national sovereignty and self-determination on one hand, and 
the stubborn fact of a closely integrated, interdependent world 
on the other. American education must re-examine the meaning 
of citizenship and patriotism in a world in which human security 
can no longer be , provided exclusively by national means, but 
involves instead reliance on collective means which can be 
developed only through some form of world organization. 
A B C D E F 
A and B C and D E and F 
45.A 40.2 14.2 
A, B and C . D, E and F 
27.8 
060. Schools in America should be deliberately used to pre-
pare the young for their roles as patriotic American citizens. 
Our democratic regard for the child as an end in himself does 
not imply that we are morally obligated to develop him into 
a detached neutral, indifferent to the vital interests of his 
own land and people. The real problem for education in a dem-
ocracy is not whether we have the right to make an American 
out of a child, but rather to determine the kind of person an 
American should be. 
A B C D E F 
A and B C and D E and F 
25.8 
A, B and C D, E and F 
79.2 20.5 
06lo Schools in America must maintain a position of full 
respect for the individuality of the child. In so doing the 
educational program must nurture the child as a member of 
humanity, rather than a member of any historical society or 
as a citizen of any particular nation. The aim of education 
must be the development of the full individuality of each 
child and must not be frustrated by imposing on the individ-
ual the ways of life and thought of any specific national 
community. The inclusive moral aim of education in a democ ~ 
racy is to teach a child to think and not what to thinko 
Consequently, we should not seek to commit the child to the 
ways of life of our nation; rather should let him decide for 
himself whether he wants to be an American citizen, and if so, 
what kind and to what extento 
This item is a reversal 
A B C D E F 
A and B C and D E and F 
33.8 35 •. 3 
A, B and C D, E and F 
so.s 
062o American schools have not been concerned with the mere 
cultivation of loyalty to a political state, for Americans 
have always believed that democracy is a social as well as 
a political concepto Education in America has nurtured the 
view that government is the servant, not the master, and that 
the state exists solely for the purpose of serving the needs 
and protecting the interests of the people. Teachers in a 
democracy have a responsibility to combat an unreflective 
patriotism which is characterized by the attitude of lfmy 
country right or wrong.tt They must emphasize that democracy 
is a way of life as well as a form of government and that 
the citizen of a democracy has a responsibility to examine, 
on the basis of values, all the actions of government. It is 
the function of education in America to strengthen the concept 
15 2 
that the community is primary, and that government de ~ 
rives its purposes and its powers, in the last analysis, 
from the community that created ito 
A B C D B F 
A and B C and D E and F 
64.7 
A, B and C D, E and F 
153 
063. Our historic policy of continential Americanism is dead. 
We are no longer able to close our minds to the realities of 
the rest of the worldo We live in an interdependent world 
and all plans for education as well as all plans for political 
and social action must take this reality into . considerationo 
Both political and educational plans are utopian if they 
assume that we can enjoy reasonable security by the mere per ~ 
petuation of the historic system of separate and absolute 
nation~states. And, they are equally utopian if they assume 
that we can achieve security by the immediate organization 
of a world~state that will supplant existing nation•stateso 
The concept of the nation~state as it has been known his-
torically is now no longer sufficient to adequately cope with 
the realities of modern times. While continuing to recog~ 
nize the existence of nation~states and while working within 
the framework of them~ man must move in the direction of a 
democratic world civilization if his need for collective 
security is to be meto 
A B C D E F 
A and B C and D E and F 
60.1 31.7 
A, B and C D, E and F 
064. American education is devoted to the making of an 
Americano Our schools are deliberty organized to nurture 
in our children a love of their mother country, a love for 
the people with whom they share a common heritage and a 
common destiny, an appreciation of our American system of 
life and government, as well as a readiness to live and, 
if need by, to die for it. The allegiances of the typical 
American undoubtedly can be broadened to include the whole 
human race, but the average American is not constituted in 
his psychological make-up that he could seriously entertain 
the ideal of becoming a citizen of the world, if world~ 
citizenship meant that he would have to cease being an 
Americano 
A B C D E F 
A and B C and D .E and F 
A, B and C D, E and F 
26.0 
065. If the United States is to be instrumental in organiz-
ing, by peaceful means, a world system of collective security 
then our first need is a united and educated citizenry. Our 
youth must be informed about world affairs, including the 
history, the philosophy, and the economic and political prac-
tices of revolutionary communism. Also, they must be trained in 
the disciplines and the techniques of modern science and tec-
hnology, and they must be inspired by the democratic values of 
American and Western civilization. 
A B C D B F 
A and B C and D B and F 
02.,0 
A, B and C D, E and F 
desire to guide and weight the course of experiencing and 
the learning of their young~ 
A B C D E F 
A and B C and D E and F 
15.6 
A, B and C D, E and F 
92<J8 
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NAME DATE -------------------------- --------------
A - Strong Support 
B - Moderate Support 
C - Slight Support 
A B C D E F 
1. ( ) ( ) ( ) ( ) ( ) ( ) 
2. ( ) ( ) ( ) ( ) ( ) ( ) 
3. ( ) ( ) ( ) ( ) ( ) ( ) 
4. ( ) ( ) ( ) ( ) ( ) ( ) 
s. ( ) ( ) ( ) ( ) ( ) ( ) 
6. ( ) ( ) ( ) ( ) ( ) ( ) 
7o ( ) ( ) ( ) ( ) ( ) ( ) 
8. c) ( ) ( ) ( ) ( ) ( ) 
9a ( ) ( ) ( ) ( ) ( ) ' ( ) 
10. ( ) ( ) ( ) ( ) ( ) ( ) 
11. ( ) ( ) ( ) ( ) ( ) ( ) 
12. ( ) ( ) ( ) ( ) ( ) ( ) 
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14. ( ) ( ) ( ) ( ) ( ) ( ) 
15. ( ) ( ) ( ) ( ) ( ) ( ) 
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A B C D E F 
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25. ( } ( ) ( ) ( ) ( ) ( ) 
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27. ( ) ( ) ( ) ( ) ( ) ( ) 
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VRENCE P. CREEDON 
45 ROBERT ROAD. BROCKTON, MASSACHUSETTS 
Dear : --------·----------
I am writing to request you, as an instructor in philosophy 
of education, to aid me in my doctoral program at Boston 
University. Pointedly, I would request you to serve as a 
juror in connection with my dissertation study. 
The study is concerned with social and ethical values 
usually associated with a democratic society. It is to be 
administered to all seniors at the State Colleges at Salem 
and Westfield. A brief resume of the study is enclosed. 
As a juror your function would be to take the instrument your-
self and respond to the 65 items in a way that would reflect 
not necessarily your own view, but rather that which would be 
representative of pragmatic thought. The jury of approximately 
12 people would serve as a panel of experts in determining 
whether or not the statements are so constructed that they 
adequately reflect a pragmatic view. Your responses will not 
be essay or written, but will follow a checklist pattern 
(strongly agree, mbderately agree, slightly agree, strongly 
disagree, moderately disagree, slightly disagree)o More ex-
plicit details will be provided if you agree to serve. 
From 90 minutes to two hours will be needed to take the en-
tire instrument. If you agree to participate all necessary 
materials will be sent to you through the mail. 
I trust that you will find the project worthy of consideration 
and will agree to participate in the capacity of juror. Kindly 
respond by using the self-addressed envelope. 
Thank you, and I hope that I may count you among the jurors. 
Respectfully, 
IIRENCE P. CREEDON 
45 ROBERT ROAD, BROCKTON, MASSACHUSETTS 
Dear 
Thank you for agreeing to serve as a juror for my doctoral 
dissertation problem. 
I have enclosed a copy of the instrument, plus a copy of the 
type of answer sheet to be used by the 500 individuals who 
will take the instrument at Salem and Westfield State Colleges. 
I would ask you to react to each of the 65 items contained 
in the study. Each item is so constructed that, in most in• 
stances, the most pragmatic response would be indicated by 
checking space "A1t on the answer sheet. 
In your capacity as a juror I would request you to react as 
you feel a pragmatist would respond (i.e. John Childs)o It 
should be understood that the responses you give will not 
necessarily reflect your own views, but rather, those usually 
associated with instrumentalist thought. 
Please return the enclosed materials v~a the provided envelopeo 





NUMBER and PERCENT of JURY 
RESPONSES to EACH ITEM 
* Identifies those items where ustrong Oppositiontt indicates 
instrumentalist view. 
** Identifies those items not verified as reliable by jury. 
A B c D E F 
Strong Moderate Slight Slight Moderate Strong 
Support Support Support Opposition Opposition Opposition 
Item 
Ne. No. % No. % No. % No 0 % Noo % No. % 
(1) (2) (3) (4) (3) (6) (7) (8) (9) (10) (11) (12) (13) 
1. 10 1oo.,o 
2o 10 1oo.o 
3. 8 80 .. 0 2 20.0 
4.** 6 60.0 2 20.0 2 20.0 
5. * 2 20.0 8 80.0 
6. 8 80.0 2 20.0 
7. 9 90 0 0 1 1o.o 
8. 8 80.0 2 20.0 
9. 10 100.,0 
10. 6 60.-0 4 40 0 0 
11. ** 4 40.0 2 20.0 2 20.0 2 20.0 
12. 6 60._0 4 40.0 
13. 10 100 0,0 
14. 10 100.0 
15. 10 100.0 
16. 10 1oo.o 
17. 9 90.0 1 10.0 
18. 6 60.0 4 40._0 
19. 8 80.0 2 20.0 
20o 10 100 0 0 
21. 10 100.0 
22 0 9 90 •. 0 1 10 6 0 
23;. 9 90.0 1 10 0 0 
24 0 9 90 0 0 1 10o0 
25. 9 90.0 1 1o.o 
26. 9 90.0 1 10.0 
27 0 9 90.0 1 10.0 
28. ** 6 60.0 2 20 0 0 2 20.0 
29. 9 90.0 1 10o0 
30. * 6 60o.O 4 40 0 0 
31o 8 80.0 2 20.0 
32* 6 60.0 4 40.0 
33. * 6 60.0 4 40.0 
34. 10 100.0 
35. 10 100o0 
(continued on next page) 
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A B c D E F 
Strong Moderate Slight Slight Moderate Strong 
Support Support Support Opposition Opposition Opposition 
Item 
No. No. % No. % No. % No. % Noo % No. % 
~l) ~2) ~3) (4) (5) (6) (7) (8) (9) (10) (11) (12) -~13) 
36. 10 100.00 
37.* 6 60 0 0 4 40.0 
38. * 6 60 0 0 4 40.0 
39. 7 70 0 0 3 30.0 
40. 8 80.0 2 20.0 
41. 10 100 0 0 
42. 10 100 •. 0 
43. 9 90.0 1 10.0 
44o* 9 90.0 1 lOoO 
45. 8 80 0 0 2 20 0 0 
46.* 4 40.0 6 60.0 
47. * 2 20o0 2 20.0 2 20.0 4 40.0 
48. * 4 40.0 6 60 0 0 
49. 7 70.0 3 30.0 
so. 10 100.0 
51.** 3 30.0 4 40o0 3 30.0 
5~~. 10 100.0 
53* 4 40.0 6 60.0 
54. 8 80.0 2 20 0 0 
ss. 6 60.0 4 40.0 
56. 10 100.0 
57 0 10 100.0 
58o 8 80.0 2 20.0 
59. 10 1oo.o 
60. 8 80.0 2 20.0 
61.* 2 20 0 0 8 80.0 
62. 8 80.0 2 20.0 
63. 10 100.0 
64.** 2 20.0 2 20.0 2 20a.O 4 40.0 
65. 10 100.0 
APPENDIX E 
l d .1 
VRENCE P. CREEDON 
45 ROBERT ROAD, BROCKTON, MASSACHUSETTS 
Dear 
Acting on the advice and with the consent of Dr. Francis Xo 
Guindon, I am writing to you in request of permission to 
include the State College at as a participating 
institution in my doctoral study. 
At the May 29 meeting of the Presidents of the State Colleges 
Dr. Guindon recommended that I be given permission to conduct 
a doctoral study in the several State Colleges of Massachusetts. 
The Presidents, by majority vote of those present, declined to 
sustain Dr. Guindon's recommendation. As I understand it, the 
action of the Presidents was based on administrative consid-
erations and was not a reflection on the study. 
Dr. Guindon has advised me that as an individual President you 
were not opposed to entertaining the possibility of having 
take part in the st'udy. Consequently, I respectfully 
make this direct appeal to you to permit me to include the 
State College at Westfield as a participating institution. 
The study is in the foundations of education area and it is 
concerned with social and ethical valueso As proposed it enjoys 
the enthusiastic support of Dr. Gene Phillips and Dr. Theodore 
Brameld, both of Boston University. I am a doctoral cand~date 
at the institution • 
.Enclosure one to this letter provides a brief sketch of the 
proposed study. Although Dro Guindon has gone over the entire 
proposal very carefully, I will promptly forward to you a more 
detailed copy of the outline if you desireo 
Enclosure two is a personal resume and is submitted in apprec-
iation of your right and responsibility to know the background 
of a petitioner such as myself. 
I trust that you will find the proposed study a worthwhile con-
tribution to the cause of public education and will allow me 
to carr y it out on the campus of State College at • 
encls. 2 Very respectfully yours, 
APPENDIX F 
NUMBER and PERCENT of INDIVIDUAL 
RESPONSES to EACH ITEM 
* Identifies those i terns where '~Strong Opposi tiona indicates 
instrumentalist view. 








Slight Slight Moderate Strong 









lo 68 17o5 141 36o4 
No. % No. % Noo % 
(6) (7) (8) (9) (10) (11) 
78 20.1 48 12.4 27 6.,9 
2. 213 55.0 119 30.7 21 5.4 16 8 2.0 
3. 
4. 
118 30~4 ~112 28.9 
186 48.0 109 28.1 
63 16.2 34 







5 •. * 20 5.,1 27 28 7.,2 23 5.9 90 23.2 199 
7., 
8. 
262 67.7 96 24 .. 8 
165 42.6 122 31.5 
60 15.5 114 29 0 4 
9. 189 48.8 139 35.9 
10 0 136 35.1 125 32 0 2 
11. * 39 10.0 95 24.5 
12. 65 16 .. 7 113 29.1 
13 0 177 45 0 7 142 36 0 6 
14. 206 53 0 2 118 30.4 
15o 215 55.5 108 27o9 
Inquiry 
2.3 3 0.7 
73 18 .. 8 52 13.4 58 14.9 
35 9.0 11 2.8 6 1 .. 5 
77 19 •. 8 22 5 0 6 16 4.1 
87 22.4 60 15 .. 5 64 16 .. 5 
71 18 0 3 60 15.5 47 12o1 
42 10 .. 8 12 
47 12 .. 1 9 
39 10.0 13 
2 .. 3 
9 2.3 
8 2.0 
16.. 129 33.3 145 37 .. 4 78 20 .. 1 18 4 .. 6 11 2~:8 
17. 111 28.6 109 28 .. 1 75 19 .. 3 31 8.0 30 7.7 
18.. 77 19 .. 8 103 26.6 105 27 .. 1 59 15 .. 2 31 s.o 
























B C D E F 
Moderate Slight Slight Moderate Strong 
Support Support Opposition Opposition Opposition 
Item 
No. No. % Noo % No. % No. % Noo % No. % 
(1) (2) (3) (4) (5) (6) (7) (8) (9) (10) (11) (12) (13~ 





29.4 148 38.2 74 19.1 22 5.6 21 5.4 8 2.0 
16.0 122 31.5 96 24.8 39 10.0 35 9.0 33 8.5 
27.3 121 31.2 86 22.2 26 6.7 26 6.7 22 5.6 
14.4 61 15.7 59 15.2 65 16.7 79 20.4 67 17.3 
24. 77 19.8 136 35.1 84 21.7 40 10.3 34 8.7 16 
25. 172 44.4 129 33.3 45 11.6 24 6.2 8 2.0 9 2.3 
26. 97 25.0 124 32.0 92 23.7 27 6.9 31 4,.1 
27 0 26 6.7 38 9.8 44 11.3 61 15.7 66 17.0 152 39.2 
28. 109 ~28.1 111 28.6 72 18.6 42 10.8 25 
29. 102 26~3 107 43.9 66 17.0 22 5.6 18 
Open Society 
30.* 133 34.3 127 32.8 62 16.0 26 
31. 140 36 0 1 124 32.0 51 13.1 31 s.o 20 
6.4 28 7.2 
4.6 9 2.3 
5.1 21 5.4 
32. * 42 10.8 43 11.1 39 10.0 52 13.4 98 25.3 113 29.1 
33. * 150 38.7 102 26.3 47 .12 .. 1 31 s.o 31 8.0 26 
34. 44 11.3 87 22.4 81 20.9 51 13.1 75 19.3 49 12.6 
35. 190 49.0 112 28.9 58 14.9 16 4.1 6 1.5 5 1.2 
37.* 55 14.2 76 19.6 66 17.0 48 12.4 72 18.6 70 18.0 
38.* 67 17~3 94 24.2 83 21.4 55 14.2 62 16.0 26 6.7 








C D E F 
Slight Slight Moderate Strong 
Support Opposition Opposition Opposition 
Item 
Noo No. % No. % No. % No. % No. % No. % 






43 0 34 
19~6 113 29 0 1 
24.8 143 36.9 
75 19.3 50 12 0 9 
45 11.6 15 3.8 
69~5 84 21 0 7 20 5.1 7 lo8 
8 0 7 98 25 0 3 111 28 0 6 71 18o3 
44 0 82 2lol 132 34 0 1 95 24.5 38 9~8 
45 0 80 20 0 6 152 39 0 2 105 27 0 1 27 6 0 9 
46. 105 27 0 1 157 40.5 67 17.3 32 8 0 2 
48.* 52 







56 0 132 
Patriotism 
13 0 4 81 20 0 9 89 22o9 60 15 0 5 
13.6 105 27 0 1 101 26 0 0 48 12.4 
6.7 36 
14 0 4 82 21 0 1 
20 0 1 121 31.2 
34.1 117 30.2 
27 6 0 9 45 11 0 6 
66 17.0 38 
32 8 0 2 33 8.5 
66 170 0 42 10.8 
86 22o2 51 13 0 1 
74 19 0 1 35 9 0 0 
570 186 48 0 0 128 33.0 46 11.8 15 
58. 85 21.9 142 36.6 101 26.0 33 s.s 
(continued on next page) 
38 9.8 35 
28 
6 1.5 5 
4 1 0 0 3 











2 .. 5 
52 13.4 53 13.6 
41 10 0 5 39 10.0 
27 6o9 16 4 0 1 
89 22.9 164 42.3 
34 
14 3.6 12 
70 18 0 0 71 18 0 3 
30 7. 7 21 
17 
7 lo8 5 1.2 
16 4.1 10 
A B c D .E F 
Strong Moderate Slight Slight Moderate Strong 
Support Support Support Opposition Opposition Opposition 
Item 
No. No. % No. % No. % Noo % Noo % No. % 
(1) (2) (3) (4) (5) (6) (7) (8) (9) (10) (11) (12) (13) 
59. 79 20.4 97 25.0 103 26.6 53 13.6 31 s.o 24 6.2 
60. 130 33.5 117 30.2 ::- eo 15.5 40 10.3 17 4.3 23 5.9 
61. * 49 15.7 70 18.0 71 18.3 66 170 0 60 15.5 71 18.3 
62. 138 35.6 113 29.1 64 16.5 36 9.3 27 6.9 9 2.3 
63. 92 23.7 141 36.4 96 24.8 27 6 09 18 4.6 13 3.3 
64 0 98 25 0 3 106 27.3 82 21.1 54 13.9 24 6.2 23 5.9 
650 227 58.6 102 26.,3 43 11.1 7 1.8 6 1.5 2 o.5 
